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Abstract - Child-friendly education is an important program that provides children from various 
socio-cultural and ethnic backgrounds with safe, comfortable, and nonviolent learning activities at the 
family, school, and community.  This community service-based article aims to describe (1) the 
fundamental reasons for revitalizing child-friendly education and (2) the critical principles and 
elements that allow children to develop their potential in the digital age fully. This program used a 
dialogic approach to deliver the topic under discussion, involving twenty participants, including 
parents and teenagers, in Mlese, Klaten Regency, Central Java Province, Indonesia. The dialogic 
interaction takes the form of (1) presenting material related to child-friendly education in the digital 
age, (2) investigating problems in small groups based solely on subtopics, and (3) openly discussing 
solutions to such problems. The results of data analysis from this interactive dialogue affirmed that 
human-to-human oral interactions enable problem-solving. Children can develop essential values of 
honesty, dignity, respect, and safety when key ideas and components of child-friendly education are 
incorporated into their school, schools and community-based platforms. 
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Abstrak - Pendidikan ramah anak merupakan program penting yang memberikan anak-anak 
dari berbagai latar belakang sosio-kultural dan etnis rasa aman, nyaman, dan tanpa kekerasan 
ketika mengikuti kegiatan pembelajaran di keluarga, sekolah, dan masyarakat. Artikel berbasis 
pengabdian kepada masyarakat ini bertujuan untuk mendeskripsikan (1) alasan mendasar 
revitalisasi pendidikan ramah anak dan (2) prinsip serta elemen kritis yang memungkinkan anak-
anak mengembangkan potensinya di era digital secara penuh. Program ini menggunakan 
pendekatan dialogis untuk menyampaikan topik yang sedang dibahas, melibatkan dua puluh 
peserta, termasuk orang tua dan remaja, di Mlese, Kabupaten Klaten, Provinsi Jawa Tengah, 
Indonesia. Interaksi dialogis ini berisikan (1) kegiatan menyajikan materi terkait pendidikan 
ramah anak di era digital, (2) menginvestigasi permasalahan dalam kelompok kecil berdasarkan 
subtopik, dan (3) mendiskusikan solusi terhadap permasalahan secara terbuka. Hasil analisis data 
dari dialog interaktif ini menunjukkan bahwa interaksi lisan antarmanusia memungkinkan 
pemecahan masalah. Anak-anak dapat mengembangkan nilai-nilai penting yakni kejujuran, 
martabat, rasa hormat, dan keamanan ketika ide-ide kunci dan komponen pendidikan ramah anak 
dimasukkan ke dalam platform berbasis sekolah, rumah dan masyarakat.  
 

Kata kunci:, lingkungan pembelajaran, pembelajaran tanpa kekerasan, pendidikan ramah anak 
RT. 
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A. INTRODUCTION  
Child-friendly education refers to programs emphasizing the strengths of the family, 

community, and school environment to provide children with a sense of security and comfort, such 
as local parks that positively facilitate children's social activities (Loebach & Gilliland, 2019). Based 
on the UNICEF convention on children's rights (Fitriani et al., 2021) and ("UNICEF's Child-
friendly Cities Initiative," 2019), children all over the world must be protected from abuse, neglect, 
violence, and exploitation of their rights, as well as the right to participate in the wide-ranging 
community, family, and school activities. This is essential in preparing children to take on 
responsibilities later in life that may require adaptability to major changes (Barnett et al., 2018). 

Child-friendly education aims to ensure and fulfill children's rights (Banko-Bal & Guler-
Yildiz, 2021) in all aspects of life in a planned and responsible way. The main principle is non-
discrimination, protecting their interests, the right to life, and respect for their sustainability.  Article 
4 of Law No. 23 of 2002 on Child Protection states that children have the right to live, grow, 
develop, and participate following their dignity and worth. According to Law Number 20 of 2013, 
education is a deliberate and planned effort to create a learning environment and learning process in 
which children actively develop their potential as they have religious or spiritual strength, self-
control, personality, intelligence, and noble character (Zulfiati el al., 2021), and the basic skills they 
require for society, nation, and state. 

The driving force of child-friendly education is the development of children's interests, 
talents, and abilities, supported by a safe and comfortable family environment, community, and 
school that can foster creativity, innovation, communication, and collaboration. Additionally, 
child-friendly education leads to a tolerant attitude, protection of others, collaboration, and love of 
peace. Such core values are an integral part of the principles of character education, which have aided 
in keeping children's education on track.  

Child-friendly education necessitates the collaboration of numerous parties, including 
families, schools, and communities, which serve as the tri-center of education in Ki Hadjar 
Dewantara's outlook (Zulfiati et al., 2021). The family environment must support, protect, and 
provide children with a sense of security and comfort, which will significantly aid them in 
discovering their identity. The family is the first and most crucial informal learning environment for 
children, serving a pivotal role in protection, mutual love, empathy, self-expression, respect, and 
pride. Children tend to imitate, try new things, and seek recognition of their existence in their 
surroundings. The preservation of local children's games illuminates the synergy of pedagogical 
practice, local culture (King, 2020), and family-based activities enriched with social interactions.   

Schools must serve as learning environments where children can feel safe and comfortable 
while participating in social and scientific activities. School is a formal setting where children can 
develop a sense of caring, democracy, and mutual respect. How a school develops students' 
cognitive, social, and emotional abilities significantly impacts their mental development and 
character. Inequality in this educational pattern will result in a generation lacking a strong and 
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resilient mentality and character. After family and school, society shapes children's character 
through cooperation, tolerance, and mutual respect, becoming an important educational place for 
them to grow. However, school violence and bullying (Berndtsson, 2019; Horton & Forsberg, 2019; 
Thornberg, 2019) against children in different settings constitute moral degradation, the most 
severely affected societal violations worth considering.    

The implementation of child-friendly education relies entirely on modern technology's 
advancement, which has dramatically increased in recent years. Technology has become necessary in 
children's social and educational lives, particularly in school-based learning (Deepa et al., 2022). 
Most children have access to computers, the internet, cell phones, video games, and many other 
modern cutting-edge technologies. With the determining role of modern technology in children's 
lives, there is always the primary concern about its impact on their development, such as sedentary 
lifestyles and distracted participation in activities (Rocha & Nunes, 2020). Besides, the growing 
amount of time children spend using modern technology has raised constant worries regarding the 
overuse of touchscreens. 

Child-friendly education in practice can improve children's protection from all types of 
abuses primarily directed at their rights, identities, and self-positioning development. The vibrant 
life of children in linked communities depends on how child-friendly education can strengthen the 
central positioning of sustainability principles – fostering non-discriminatory education, protecting 
individual rights, and creating golden learning opportunities in conducive, safe, and comfortable 
learning environments. Alternately, character education is a significant boost in achieving 
appropriate child-friendly education with its core values, such as collaboration, creativity, love of 
peace and harmony, and mutual respect, to name a few. From this vantage point, this article has two 
main goals: (a) to describe the reasons for the revitalization of child-friendly education and (b) to 
identify its critical elements in the digital age, allowing local communities to acknowledge 
fundamental principles to promote them.         

B. METHOD 
This community service program featured dialogic interaction, with 20 participants in 

Mlese, Klaten Regency, Central Java Province, Indonesia, comprising parents and teenagers, holding 
a dialogue after the speaker gave a presentation on February 22, 2020. The steps in this dialogic 
approach (Foster, 2009) include (1) presenting material related to child-friendly education in the 
digital age, (2) investigating problems in small groups based merely on subtopics, and (3) openly 
discussing solutions to problems related to child-friendly education such as cases of violence against 
children (Rubenstein & Stark, 2017), learning environments, and places to live that are not 
comfortable and safe for children. 

Two questions have been raised when investigating this problem: Why is child-friendly 
education highly vital in the digital age? What critical elements are revitalized to ensure child-friendly 
education amid less-than-optimal attention from families, schools, and communities toward 
children? The questions encourage participation, attitude, interaction (Watkins, 2017), sharing of 
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experiences, and critical reflection on problems solved collectively in line with dialogue principles. 
The participants contributed solutions to problems, shared their perspectives, and further 
investigated child-friendly education in the digital age, which highly depends on their interaction 
level (Vasilyeva, 2015). In sharing moments, information pertinent to child-friendly education is 
aligned with the role of all parties in building a meaningful dialogue. The likelihood of establishing 
a discussion in forming platforms of answers to significant problems creates space and opportunity 
for opinion, logic, and dialogue in a more participatory and open framework. 

Clavel (2019) asserted that the data examined in this interactive dialogue emerged from (1) 
human-to-human oral interactions, (2) verbal content, and (3) documented topical relationships in 
the form of words, phrases, or sentences from the participants. Moreover, context-specific features 
of evident data (Richmond et al., 2020) were analyzed from the perspective of children's problems 
in the child-friendly education framework focusing on service-learning and community engagement 
(Mtawa, 2019b). The former is primarily concerned with approaches that enable students to put 
classroom theory into real-world practice in community neighborhoods by providing public services 
to meet community needs (Resch & Schrittesser, 2021). The latter demonstrates how students 
assuming social responsibility are committed to human welfare and uphold civic values to raise 
awareness while collaborating with external communities in promoting human development 
(Mtawa, 2019a). 

C. RESULTS AND DISCUSSION 
Reasons for Revitalizing Child-friendly Education in the Digital Age  

Children are the nation's most valuable assets and have become the focus of scholarly 
attention. Every child has the fundamental right to a safe and enjoyable education that promotes 
human development. In contrast, hard facts about child abuse cases have engendered a sensitive issue 
in the digital age. Various cases of violence against children are a glimpse of the fact that they are 
highly vulnerable to becoming victims of gender-biased school policies, susceptible to verbal and 
nonverbal abuse that has the potential to harm them emotionally and socially. Every act of violence 
against children can potentially violate their fundamental rights in public education, families, and 
communities. As a result, they are in a difficult position and under pressure because they are victims 
of violent crimes. 

Schools should carry out the noble vision of education for children by protecting, 
humanizing, educating, and developing their character to make them more resilient. Indicators of 
child-friendly education are policy lines that always support students' comfort, safety, and 
excellence. In other words, the task of education is to protect children from the hidden dangers of 
violent situations. Schools provide spaces for everyone to feel safe, comfortable, and exempt from 
violence. Hence, Yuniastuti & Hasibuan (2019) point out that child-friendly education necessitates 
a supporting system involving nature and human interactions (family, children, communities), 
abiotic (climate, water), and biotic (flora, fauna), allowing them to enhance the capacity, promote 
and preserve child-friendly education co-existence. Nevertheless, another study's findings (Rini et 
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al., 2018) revealed that those in charge of child-friendly education disregard the availability of the 
child-friendly neighborhood unit criteria in primary schools. Consequently, most students prefer to 
attend schools outside their immediate neighborhoods, which exposes them to significantly higher 
emission levels each day as they commute. 

Likewise, children are then positioned to be linked to severe violations. Schools provide not 
only a physical environment, which has been the trend of education in the digital age, but also the 
social interaction that essentially promotes the development of civilization and the stimulation of 
social, emotional, and spiritual intelligence among children, parents, teachers, school staff, and 
connected communities, resulting in a child-friendly school entity. UNICEF noted that child-
friendly education must prioritize tolerance, gender sensitivity, and inclusiveness to meet the 
educational needs of millions of students pursuing education ("UNICEF's Child-Friendly Cities 
Initiative," 2019). In practice, empowerment and integrity are the pillars of the principle that 
students are liberated from various forms of violence, insensitivity, and intolerance.  

Children become actively involved in diverse educational activities and express themselves 
inside and outside the classroom. On the ground, this educational model has consistently promoted 
the principles of peace and harmony. Peace, cooperation, good communication, and the 
development of empathy, tolerance, and love should all be encouraged in the school environment. 
The social atmosphere should foster collaboration, participation, patience, and socio-cultural 
understanding. Given this top priority, nonviolence education is transformed into a shared social 
responsibility that prioritizes the teachings of love, peace, and kindness. Abusive communication 
and acts of violence, hatred, and vengeance are not allowed in children's educational environments 
because they negatively impact students' verbal and nonverbal development and can potentially 
diminish human dignity physically and mentally. 

Children victims of verbal and physical violence have witnessed how human values are 
violated, allowing for severe conditions, such as disappointment, depression, withdrawal from social 
interactions, and other drastic behavioral changes. As a result, schools must break the cycle of 
violence against children, which includes coercion of children, corporal punishment, bullying, and 
beatings. Therefore, public education is expected to be proactive in providing anti-violence 
education services to children through practical and inspiring activities or agendas. In addition, the 
values of character education must be disseminated. Still, insulting words and symbols of violent 
expressions in the form of visualizations or caricatures must be removed, and the use of polite, 
persuasive, and positive language is resistant to avoid vulgar language that contains violence. 

Parents, teachers, governments, and young people themselves are concerned that digital 
technology and social media exacerbate feelings of anxiety and depression, disrupt sleep patterns, 
and lead to cyberbullying, violence, and harm to children's body images. Several countries are taking 
steps to address such issues. For example, the law prohibits South Korean children from playing 
online games requiring a resident registration number without parental permission, mainly between 
midnight and 6:00 a.m. The UK government is concerned about how social media affects children 
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and how much screen time is appropriate for them. Mobile phone use is prohibited in certain areas, 
such as playgrounds for children. On the other hand, children should be exposed to digital 
storytelling for early childhood education, which provides learning resources for blending 
pedagogical and practical frames, innovations, and adequately implemented narratives (Rahiem, 
2021).   

Principles of Child-friendly Education 
Schools must be able to present themselves as a medium rather than simply a fun place for 

children to learn. The world of children is associated with the "play" scheme. Children are likely to 
engage in the process of learning and working while playing. School is a playground where healthy 
competition is introduced into teaching and learning. Schools must provide spaces for children's 
creativity, creation, and expression. The goal is to create a dialectic between the values that children 
are taught. The educational setting should be a place where children can learn about life. School 
programs should be adapted to the child's world, which means that the program should be tailored 
to the stages of growth and development of children. In this sense, children should not be forced to 
do anything, but with this program, they are naturally encouraged to explore themselves. 

Whatever the activity, child-friendly education will not impede the children's growth and 
development, including their social, mental, and physical growth. These abilities can frequently be 
applied simultaneously, as in playing activities. On the other hand, active involvement can help build 
the character values children should have. The potential of children is encouraged and empowered 
by families, schools, and communities through educational programs such as TV programs, radio 
education programs (Barnett et al., 2018), and counseling for children of different ethnic and 
cultural backgrounds. Families, schools, and communities must, of course, implement programs 
that encourage children's potential to expand and develop if they are to help them realize their full 
potential. Building a child-friendly educational environment is challenging since families, schools, 
and the community must develop appropriate programs and a conducive learning atmosphere. 

It is necessary to put into effect Law No. 23 of 2002 on Child Protection and Law No. 20 
of 2003 on National Education, which allow the government to draft rules under the Convention 
on the Rights of the Child (CRC). Increasing the implementation of the Child Protection Act 
following the learning process involves all stakeholders in the child-friendly education world. 
Organizing education and learning can help students behave more responsibly. Academic 
achievement, ethical and noble behavior, high learning motivation, creativity, discipline, 
responsibility, and character as a citizen, citizen, and nation are all educated behavior. 

Critical Elements of Child-friendly Education in the Digital Age  
The re-articulation of such insights opens up opportunities for the application of humanist 

education in paying attention to children's cognitive, affective, social, and metacognitive 
development to meet educational needs, namely the preservation of character education values in 
the digital era. The evidence indicates that harsh treatment, indifference, or permissiveness of parents 
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or other family members can lead to violence towards school children. Through TV shows, online 
games, and the unrestrained, routine, and unchecked dissemination of unfavorable information 
from social media, other violent behaviors on the surface are contributing to a culture of violence. 
Due to inherited traits that cause violence, the pattern of violence after violence frequently engenders 
rudeness, extreme aggression, rudeness, sadism, and, even worse, bad temper. 

 
Table 1. Critical principles and elements of child-friendly education in the digital age 

No Critical Principles and Elements Child-friendly Education 
Realization 

Resources 

1 Humanist aspects of child-
friendly education  

a. Promote nonviolent 
learning environments, 
violence against children 
in institutionalized care, 
and family-based care for 
children  

b. Enhance children's 
engagement and 
protection system in 
youth care activities    

c. Guarantee children's 
safety feelings in building 
relations with adults  

d. Evolve affective, 
cognitive, metacognitive, 
and socio-emotional 
domains of learning in 
different settings that 
support children or 
students in developing 
their potential  

e. Enact critical principles 
of children's rights as 
learners  

De Bruin Cardoso et al. 
(2020); Sherr et al. (2017) 
 
 
 
 
Rap et al. (2019) 
 
 
 
Sellers et al. (2020) 
 
 
Rosqvist et al. (2021); 
Zarifsanaiey et al. (2022); 
Nakamichi et al. (2021) 
 
 
 
 
Quennerstedt (2016) 

2 Relating character education 
values to child-friendly 
education 

a. Foster caring toward 
children, respect their 
rights 

b. Put forward character 
education through the 
praxis of learning  

c. Assume moral 
responsibility for earlier 
years of education, and  

d. To be fair in setting child-
friendly education 
policies and anticipating 
inequality in education  

Dyer et al. (2022); 
 
Morrison & Houghton 
(2022) 
Hart (2022) 
 
Solvason et al. (2022) 
 
 
 
Bøyum (2014) 
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Ruthless violence against children reflects the failure of public education, families, and 
communities to enforce social rules or norms. More seriously, these three pillars of education are 
considered weak in preventing the emergence of the seeds of violence that threaten the survival of 
society, namely repeated violence, lax law enforcement, control, and low social responsibility. The 
task of education, families, and communities is to develop and implement anti-violence education 
policies at the home, school, and community levels. Teachers, parents, and citizens, for example, 
should monitor children when they are watching videos on the media. More importantly, the 
likelihood of protecting children and reducing criticism toward them is what adults can do 
consistently. These monitoring efforts seek to support policy systems in specific communities where 
masculine ideological principles should be eliminated in that it unnecessarily leads to violence and 
gender stigma (Hogan et al., 2022). The table 1 highlights the previously discussed insights. 

Child-friendly Education Literacy: Local Community-based Perspectives  
The group discussion results show that the literacy level of local communities in Mlese, 

Klaten Regency, Central Java Province, Indonesia, in terms of child-friendly education, is relatively 
low. Surprisingly, 5 of the 20 participants (25%) did not understand the definition and 
implementation of child-friendly education. The main components that highlight the low literacy 
level in child-friendly education include fulfilling children's fundamental rights, protecting them 
from various forms of violence, and creating a comfortable and safe learning environment, 
playground, and community livelihood. Furthermore, news about violence against children in 
schools, communities, and other public places is an iceberg effect of the low implementation of 
child-friendly education. This literacy paradox contributes to the ongoing reality that mentoring, 
direction, counseling, and knowledge dissemination about child-friendly education play a central 
role in three educational centers: family, school, and community.  

The information literacy crisis is another indication of how crucial and urgent it is to 
promote literacy for the community by holding conceptual discussions elicited from the findings of 
factual information analysis to build understanding, which requires the involvement of students, 
scholars, and the media (Haider & Sundin, 2022). Facts about child-friendly education literacy align 
with how civil society life involves mediation when sharing information and knowledge, discussing 
local issues, debating, and finding solutions using interconnected platforms (Mihailidis, 2018). In 
this timely scheme, the socialization of literacy activities significantly impacts the preservation of 
character education values, fundamental values of peace, and harmonization. In reality, the 
participation of various parties is expected to strengthen the performance of civic actions, which 
become an integral part of the child-friendly education movement. Therefore, the time has come for 
media literacy (Lewis, 2021) to massively intensify action related to the dissemination of information 
about child-friendly education so that the noble ideals of education that respect children's rights, 
autonomy, and independence remain deeply ingrained in the traditions and practices of people's 
daily lives. 
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The remaining 15 participants (75%) knew that the principle and practical application of 
child-friendly education deal with connected communities, particularly the collective efforts to 
address regional needs and defend children's rights regarding the design framework for creating 
child-based education. The world of children's education should prioritize the noble vision of 
sustainability that upholds stability and desired quality, and it is crucial to have educational facilities 
that combine the social, spiritual, and cultural aspects. In the tri-center circle of education involving 
family, school, and community, adults in wide-ranging communities play formal and informal roles 
in educating children and providing them with packages of safe and comfortable educational 
activities. 

D. CONCLUSION 
 Child-friendly education is one option for empowering how children in the digital age can 

realize feasible engagement and care for character education values. In response to the rising rate of 
violence against children, this educational policy scheme promotes children's long-term 
development in safe and comfortable learning environments. Families, schools, and communities 
contribute to incorporating child-friendly education because they synergize in upholding humanist 
aspects of education that connect to character education values in the digital age. Without these 
education policies, early childhood education will never preserve core values involving firm 
commitment and efforts from neighborhood units by which supporting systems of child-friendly 
education accommodate children's human rights and learning needs.  

As the nation's future human capital, children are vulnerable to various forms of violence 
and the unavoidable consequences that will follow. They frequently become silent victims of 
violence due to authorities' weakest standing positions in protecting them from violent acts in 
families, schools, and linked communities, as well as unconducive residences, town facilities, and 
suburban learning environments. They have the same fundamental rights as adults to pursue 
education at multiple levels of their learning years and the ability to develop their potential 
effectively, socially, emotionally, cognitively, and meta-cognitively. The likelihood of administering 
early childhood education equality is a need-it-right-now scheme that helps them achieve maximum 
learning development. They significantly enhance their skills and competencies to prepare for a 
bright future.  

The findings of this community service article are subject to the application of child-friendly 
education that supports how emerging actions are taken seriously to combat the massively rising 
violence against children, violations of their rights, and sexual harassment worth effectively 
preventing. At the policy level, the importance of child-friendly education paves the way for local 
governments to construct an educational system that ensures safety, total protection, and comfort 
for children learning in educational settings. This policy embodiment can foster a standing position 
of how putting theories into practice necessitates all parties striving to eliminate the harmful effects 
of violations against children while promoting child-friendly education.  
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Socio-cultural implications confirm how child-friendly education can help maintain 
harmony and peace in a social setting rich in multiculturalism. Visible public education schemes 
promote the potential cultivation of socio-cultural values, norms, and ethics related to the quality of 
life in interconnected communities. In the long run, all citizens should follow such underlying 
principles because they are embedded in sustainable development and impacted options for 
implementing the overall optimization of nonviolent education, creating harmonious and peaceful 
people's lives. 

Future researchers and others interested in the same field are encouraged to participate in 
community service activities that broaden the potential contributions of child-friend education to 
pedagogical principles applicable to curriculum and local government educational policies. 
Adopting child-friendly education is evident in socio-cultural environments where all violations of 
children's rights require considerable actions, including law enforcement and the possibility of local 
community engagement to foster indigenous culture, knowledge, and values.  

ACKNOWLEDGEMENT 
The authors would like to express their deepest gratitude to the Institute for Research and 

Community Service (LP3M), Universitas Sarjanawiyata Tamansiswa, Yogyakarta, Indonesia, as the 
primary funder for this community service scheme.     

BIBLIOGRAPHY 
Banko-Bal, C., & Guler-Yildiz, T. (2021). An investigation of early childhood education teachers' 

attitudes, behaviors, and views regarding the rights of the child. International Journal of Child 

Care and Education Policy, 15(1), 5. https://doi.org/10.1186/s40723-021-00083-9 

Barnett, S., van Dijk, J., Swaray, A., Amara, T., & Young, P. (2018). Redesigning an education 
project for child friendly radio: a multisectoral collaboration to promote children's health, 
education, and human rights after a humanitarian crisis in Sierra Leone. BMJ, k4667. 
https://doi.org/10.1136/bmj.k4667 

Berndtsson, K. H. (2019). Segregation, Class, “Race” and School Violence. In J. Lunneblad (Ed.), 
Policing Schools: School Violence and the Juridification of Youth (pp. 97–111). Cham: Springer 
Nature. https://doi.org/10.1007/978-3-030-18605-0_7 

Bøyum, S. (2014). Fairness in education – a normative analysis of OECD policy documents. Journal 
of Education Policy, 29(6), 856–870. https://doi.org/10.1080/02680939.2014.899396 

Clavel, C. (2019). Opinion Analysis in Interactions From Data Mining to Human–Agent 
Interaction. New York: John Wiley & Sons, Inc. https://doi.org/10.1002/9781119649403 

De Bruin Cardoso, I., Bhattacharjee, L., Cody, C., Wakia, J., Tachie Menson, J., & Tabbia, M. 
(2020). Promoting learning on reintegration of children into family-based care: implications 
for monitoring approaches and tools. Experiences from the RISE learning network. Vulnerable 



Promoting Child-friendly Education in the Digital Age: a Community Service Prespective 

APLIKASIA: Jurnal Aplikasi Ilmu-ilmu Agama, Vol. 22, No. 2, 2022 147 

Children and Youth Studies, 15(2), 114–123. 
https://doi.org/10.1080/17450128.2019.1672910 

Deepa, V., Sujatha, R., & Mohan, J. (2022). Unsung voices of technology in school education-
findings using the constructivist grounded theory approach. Smart Learning Environments, 
9(1), 1. https://doi.org/10.1186/s40561-021-00182-7 

Dyer, F., Lightowler, C., & Vaswani, N. (2022). Exacerbating, illuminating and hiding rights issues: 
COVID-19 and children in conflict with the law. The International Journal of Human Rights, 
1–16. https://doi.org/10.1080/13642987.2022.2060205 

Fitriani, S., Istaryatiningtias, I., & Qodariah, L. (2021). A child-friendly school: How the school 

implements the model. International Journal of Evaluation and Research in Education 
(IJERE), 10(1), 273. https://doi.org/10.11591/ijere.v10i1.20765 

Foster, J. (2009). Understanding interaction in information seeking and use as a discourse: a dialogic 
approach. Journal of Documentation, 65(1), 83–105. 

https://doi.org/10.1108/00220410910926130 

Haider, J., & Sundin, O. (2022). Paradoxes of Media and Information Literacy The Crisis of 
Information. London: Routledge. https://doi.org/10.4324/9781003163237 

Hart, P. (2022). Reinventing character education: the potential for participatory character 
education using MacIntyre's ethics. Journal of Curriculum Studies, 54(4), 486–500. 

https://doi.org/10.1080/00220272.2021.1998640 

Hogan, K. F., Clarke, V., & Ward, T. (2022). The Impact of Masculine Ideologies on Heterosexual 
Men's Experiences of Intimate Partner Violence: A Qualitative Exploration. Journal of 

Aggression, Maltreatment & Trauma, 1–20. 
https://doi.org/10.1080/10926771.2022.2061881 

King, E. (2020). Implications for the child friendly schools policy within Cambodia's cultural and 
primary school context. Asia-Pacific Journal of Teacher Education, 48(4), 375–388. 
https://doi.org/10.1080/1359866X.2019.1645811 

Lewis, R. S. (2021). Technology, Media Literacy, and the Human Subject A Posthuman Approach. 
Open Book Publishers. https://doi.org/10.11647/OBP.0253 

Loebach, J., & Gilliland, J. (2019). Examining the Social and Built Environment Factors Influencing 

Children's Independent Use of Their Neighborhoods and the Experience of Local Settings as 
Child-Friendly. Journal of Planning Education and Research, 0739456X1982844. 
https://doi.org/10.1177/0739456X19828444 

Mihailidis, P. (2018). Civic Media Literacies Re-imagining Human Connection in an Age of Digital 
Abundance. New York: Routledge. https://doi.org/10.4324/9781315526058 



Anselmus Sudirman, Eri Setiawan, dan Evi Septiani  

148 APLIKASIA: Journal Aplikasi Ilmu-ilmu Agama, Vol. 22, No. 2, 2022 

Morrison, F., & Houghton, C. (2022). Children's human rights in the contexts of domestic abuse 
and COVID-19. The International Journal of Human Rights, 1–16. 
https://doi.org/10.1080/13642987.2022.2057963 

Mtawa, N. N. (2019a). Community Engagement and Service-Learning in African and South 
African Higher Education: A Question of Relevance—A Historical and Current Sketch. In 

Human Development and Community Engagement through Service-Learning (pp. 55–77). 
Cham: Springer International Publishing. https://doi.org/10.1007/978-3-030-34728-4_2 

Mtawa, N. N. (2019b). Human Development and Community Engagement through Service-
Learning. Cham: Springer International Publishing. https://doi.org/10.1007/978-3-030-

34728-4 

Nakamichi, K., Nakamichi, N., & Nakazawa, J. (2021). Preschool social-emotional competencies 
predict school adjustment in Grade 1. Early Child Development and Care, 191(2), 159–172. 
https://doi.org/10.1080/03004430.2019.1608978 

Quennerstedt, A. (2016). Young children's enactments of human rights in early childhood 
education. International Journal of Early Years Education, 24(1), 5–18. 
https://doi.org/10.1080/09669760.2015.1096238 

Rahiem, M. D. H. (2021). Storytelling in early childhood education: Time to go digital. 
International Journal of Child Care and Education Policy, 15(1). 

https://doi.org/10.1186/s40723-021-00081-x 

Rap, S., Verkroost, D., & Bruning, M. (2019). Children's participation in Dutch youth care practice: 
an exploratory study into the opportunities for child participation in youth care from 

professionals' perspective. Child Care in Practice, 25(1), 37–50. 
https://doi.org/10.1080/13575279.2018.1521382 

Resch, K., & Schrittesser, I. (2021). Using the Service-Learning approach to bridge the gap between 
theory and practice in teacher education. International Journal of Inclusive Education, 1–15. 
https://doi.org/10.1080/13603116.2021.1882053 

Richmond, S., Schwartz, O., Johnson, K. A., Seal, M. L., Bray, K., Deane, C., … Whittle, S. (2020). 

Exploratory Factor Analysis of Observational Parent–Child Interaction Data. Assessment, 
27(8), 1758–1776. https://doi.org/10.1177/1073191118796557 

Rini, E. F., Putri, R. A., Mulyanto, & Handayani, N. (2018). The ecological impacts of primary 
education facilities based on a child-friendly neighborhood unit criteria in Surakarta. IOP 
Conference Series: Earth and Environmental Science, 129, 012022. 
https://doi.org/10.1088/1755-1315/129/1/012022 

Rocha, B., & Nunes, C. (2020). Benefits and damages of the use of touchscreen devices for the 



Promoting Child-friendly Education in the Digital Age: a Community Service Prespective 

APLIKASIA: Jurnal Aplikasi Ilmu-ilmu Agama, Vol. 22, No. 2, 2022 149 

development and behavior of children under 5 years old—a systematic review. Psicologia: 
Reflexão e Crítica, 33(1), 24. https://doi.org/10.1186/s41155-020-00163-8 

Rosqvist, I., Andersson, K., Sandgren, O., Lyberg-Åhlander, V., Hansson, K., & SahlÉn, B. (2021). 
Word definition skills in elementary school children – The contribution of bilingualism, 
cognitive factors, and social factors. International Journal of Speech-Language Pathology, 1–

11. https://doi.org/10.1080/17549507.2021.2000027 

Rubenstein, B. L., & Stark, L. (2017). The impact of humanitarian emergencies on the prevalence 
of violence against children: an evidence-based ecological framework. Psychology, Health & 
Medicine, 22(sup1), 58–66. https://doi.org/10.1080/13548506.2016.1271949 

Sellers, D. E., Smith, E. G., Izzo, C. V., McCabe, L. A., & Nunno, M. A. (2020). Child Feelings of 
Safety in Residential Care: The Supporting Role of Adult-Child Relationships. Residential 
Treatment for Children & Youth, 37(2), 136–155. 
https://doi.org/10.1080/0886571X.2020.1712576 

Sherr, L., Roberts, K. J., & Gandhi, N. (2017). Child violence experiences in 
institutionalised/orphanage care. Psychology, Health & Medicine, 22(sup1), 31–57. 
https://doi.org/10.1080/13548506.2016.1271951 

Solvason, C., Elliott, G., & Cunliffe, H. (2022). Preparing university students for the moral 
responsibility of early years education. Journal of Education for Teaching, 48(1), 102–114. 

https://doi.org/10.1080/02607476.2021.1989982 

Thornberg, R. (2019). The Juridification of School Bullying in Sweden: The Emerging Struggle 
Between the Scientific-Based Pedagogical Discourse and the Legal Discourse. In J. Lunneblad 

(Ed.), Policing Schools: School Violence and the Juridification of Youth (pp. 113–126). Cham: 
Springer Nature. https://doi.org/10.1007/978-3-030-18605-0_8 

UNICEF's Child Friendly Cities Initiative. (2019). Childhood Education, 95(4), 12–13. 
https://doi.org/10.1080/00094056.2019.1638706 

Vasilyeva, A. L. (2015). Identity as a resource to shape mediation in dialogic interaction. Language 
and Dialogue, 5(3), 355–380. https://doi.org/10.1075/ld.5.3.01vas 

Yuniastuti, E., & Hasibuan, H. S. (2019). Child-friendly green open space to enhance the education 
process for children. IOP Conference Series: Earth and Environmental Science, 243, 012161. 

https://doi.org/10.1088/1755-1315/243/1/012161 

Zarifsanaiey, N., Mehrabi, Z., Kashefian-Naeeini, S., & Mustapha, R. (2022). The effects of digital 
storytelling with group discussion on social and emotional intelligence among female 
elementary school students. Cogent Psychology, 9(1). 
https://doi.org/10.1080/23311908.2021.2004872 



Anselmus Sudirman, Eri Setiawan, dan Evi Septiani  

150 APLIKASIA: Journal Aplikasi Ilmu-ilmu Agama, Vol. 22, No. 2, 2022 

Zulfiati, H. M., Praheto, B. E., & Sudirman, A. (2021). The Role of Social Capital in Fostering 
Character Education in Primary Schools: Ki Hadjar Dewantara’s Perspectives. Al-Bidayah : 
Jurnal Pendidikan Dasar Islam, 13(1), 215–236. https://doi.org/10.14421/al-
bidayah.v13i1.555 

 


