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Abstract  

Purpose – Subjective well-being of a good teacher causes teachers to be more focused, productive, and 
confident that they can complete teaching tasks regardless of the difficulty. This study aims to 
determine the effect of self-efficacy and work motivation of teachers on sujective well-being. 
Design/methods/approach – This quantitative research was conducted by distributing 
questionnaires to 183 uncertified teachers. Obtained a sample of 118 teachers whose data were taken 
with area sampling. The measuring instrument used is the work motivation scale, self-efficacy scale, 
and subjective well-being scale. Research data is processed by multiple regression analysis with an 
assumption test. 
Findings – The results of the analysis test obtained R 0.644, 1 = 0.383 and 2 = 0.352 and a significance 
value of of 0.000 (ῥ < 0.001) providing an effective contribution of 41.85%. It shows that the hypothesis 
is accepted that there is a significant positive effect between the motivation and self-efficacy of 
teachers’ work on subjective well-being. The first minor hypothesis test has a partial coefficient value 
r of 0556 with a significance value of providing an effective contribution of 21.87%. There is a very 
significant positive influence between work motivation and subjective well-being. The results of the 
second minor hypothesis test have a partial coefficient value (r) of 0.571 with a significance value of 
0.000 <0.01, giving an effective contribution of 19.57%. Some teachers did not have good subjective 
Well being in Raudhatul Athfal, Bantul Regency. There is a significant positive effect between teacher 
self-efficacy and subjective well-being. The higher the teacher’s self-efficacy, the greater the subjective 
Well being. The lower the self-efficacy, the lower the subjective well-being. Self-efficacy contributes 
19.57%, and teacher work motivation contributes 21.87% to subjective well-being. Other factors 
influence the remaining 58.55%. 
Research implications/limitations – This study only explores internal factors and has not examined 
external factors that affect subjective well-being. This study’s limitations are that the three-
dimensional items’ preparation does not suggest an unfavorable scale. Categorization of intrinsic 
motivation should be based on the type of teacher work motivation, not categorization based on high 
and low work motivation.   
Practical implications – Teachers can do their job well if they have high subjective well-being. It can 
be pursued by increasing work motivation and high self-efficacy both by the school and the teacher.  
Originality/value – This study is essential for teachers to have good work motivation and believe they 
can influence student learning outcomes, improving the teacher’s subjective well-being.  
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1. Introduction  

The heavy burden on Early Childhood Education (ECE) teachers often puts teachers’ emotions and 
psychological pressure up and down. The many tasks and responsibilities cause teachers to 
experience much pressure, such as stress, physical and psychological fatigue, apathy to carry out 
activities, worry, anger, disappointment, and so on. This heavy psychological pressure affects the 
teacher’s subjective well-being. Stressful situations provide an unpleasant experience for teachers 
so that they can reduce subjective well-being (Ng et al., 2009). The teacher’s low subjective well-
being will affect the teaching and learning process, so teachers experience teaching fatigue, 
impaired health, lazy activities, unstable emotions, and flawed work (Diener et al., 2015). High 
subjective well-being makes a person of quality, including being able to carry out their duties and 
roles well, resulting in a person’s life being healthier, more focused and productive, stable physical 
and psychological activity, and increased productivity. 

Subjective well-being is each individual’s self-evaluation of his life. This evaluation includes 
emotional reactions to an event and cognitive assessments of satisfaction and fulfillment. 
Subjective well-being is a pleasurable emotional experience, low negative mood, and high 
satisfaction. The positive experience achieved in high subjective well-being is a fundamental 
concept of positive psychology due to its impact on making life more useful (Diener et al., 2015). 
The evaluation was carried out in the form of a cognitive evaluation which included life 
satisfaction and an emotional evaluation in the form of the number of frequencies experienced by 
a person regarding positive affect (feeling pleasant) and negative affect (feeling unpleasant)  
(Strack et al., 1991). Subjective well-being is a specific form that assesses and evaluates how a 
person perceives their life. Subjective well-being refers to how much people believe and think 
their life is going well (Diener et al., 2018).  

Subjective well-being consists of three general components, namely: a) life satisfaction, b) 
positive affect, and c) negative affection (Diener et al., 2018). Life satisfaction is general 
psychological well-being or satisfaction with life as a whole. Life satisfaction is a reflective 
assessment of a person about how something good goes and happens to him. Self-accepting 
individuals and their environment will feel satisfaction in their lives. Life satisfaction is the desire 
to change one’s life, satisfaction with the flow of life, satisfaction with past lives, satisfaction with 
future lives, and all other life influences. Positive affect is characterized by the experience of 
pleasant emotions and moods. Pleasant affection can be divided into specific emotions such as 
pleasure, satisfaction, pride, affection, happiness, and feelings of great joy. Negative affect includes 
feelings, unpleasant moods, and manifestations of negative responses to life experienced by 
someone. Negative affect can be divided into emotions such as guilt and shame, sadness, anxiety 
and anger, stress, depression, and jealousy, and if there is a small amount of negative affect in the 
individual, subjective well-being will be created (Jebb et al., 2020). 

An initial survey of 2 Heads of Raudhatul Athfal (RA) and 15 RA teachers found that teachers 
had high and low subjective well-being. Several teachers have high work motivation, some other 
teachers have low motivation, some teachers have high self-efficacy, and some teachers have low 
self-efficacy. According to one of the RA heads, in the workplace, teachers with low work 
motivation experience a lack of enthusiasm and energy in teaching, guiding students in learning 
and developing learning strategies. At the same time, teachers feel less confident that they can 
influence student learning outcomes and less confident dealing with children with learning 
difficulties. Some teachers experience work fatigue due to the workload and the many 
administrations that must be done, as well as experiencing negative affect in the form of sadness, 
pessimism, helplessness, and anxiety. It causes teachers to have low subjective well-being. 

The factors that influence the subjective well-being of honorary teachers are 1) High 
gratitude, 2) Good resilience, 3) Social support from family and coworkers, 4) Work motivation 
which has an impact on job satisfaction, 5) A positive view of the teaching profession where the 
subject views the teacher as a noble, proud, fun, and blessed profession (Azmi & Setyadi, 2019). 
High teacher work motivation makes teacher involvement in work more profound and more 
responsible. Teachers will be more satisfied with their work with more practical work 
performance (Levesque et al., 2004). Teacher motivation will also affect student motivation in 
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various fields. Students will be motivated to develop and excel (Pelletier et al., 2002). Work 
motivation that exists in individuals affects individual job satisfaction (Azmi & Setyadi, 2019). 
There is a significant influence between job satisfaction on subjective well-being (Darwis & Syafiq, 
2010). 

Work motivation is a tool of strength or energy from within and outside the individual to 
initiate and determine manifestations in the form, orientation, duration, and intensity of activity 
(Latham & Pinder, 2005). Work motivation is a psychological process that provides energy, 
determining the direction, intensity, and persistence of action in work (Kanfer et al., 2012). 
Motivation also fosters energy and enthusiasm of people towards specific goals related to the 
actions taken and persistence in working on them (Hauser, 2008). Three types of motivation, from 
the highest to the lowest, are intrinsic, extrinsic, and amotivation (Fernet et al., 2008). The three 
dimensions of intrinsic motivation include the motivation to gain knowledge or to know, the 
motivation to achieve achievement, and the motivation to get stimulated. Extrinsic motivation is 
also built from a multidimensional perspective, initially only based on behavior related to 
extrinsic sources of control such as parents and the environment, but based on other studies; it 
forms four outside dimensions, including identified regulation, introjected regulation, external 
regulation, and amotivation (Fernet et al., 2020). 

Factors that affect subjective well-being include internal factors and external factors. Some 
internal factors are gratitude, personality, forgiveness, self-esteem, and spirituality. Social support 
is an external factor that affects subjective well-being (Dewi & Nasywa, 2019). According to other 
studies, the factors that can affect the level of subjective well-being in street mothers are income, 
religiosity, gratitude, personality, and social support (Situmorang & Tentama, 2018). Personal 
teachers who have high self-efficacy have the opportunity and belief to succeed in influencing 
student learning. Personal teachers with high self-efficacy have higher effort and enthusiasm in 
teaching and achieve learning success. Teachers like this will have a greater chance of success in 
teaching. If the teacher is successful and sees that his students are also thriving, he will have higher 
satisfaction, higher positive affect, and lower negative affection. It is in line with Bandura’s (1977) 
theory which states that self-efficacy contributes to individual satisfaction and well-being. This 
statement follows and is in line with previous research, which states that self-efficacy significantly 
affects special school teachers’ subjective well-being by 6.8% (Agustin & Afriyeni, 2016). 

Teacher self-efficacy is the teacher’s belief in how much he can influence his students 
(Berman, Mclaughlin, Bass, Pauly, & Zelman, 1977). Teacher self-efficacy is the teacher’s belief 
that he can intervene in his students to have good learning quality, even for students who are 
classified as complex and do not desire to learn (Guskey & Passaro, 1994). Teacher self-efficacy is 
the extent to which they believe they can control their actions on the learning environment 
conditions and how teachers can influence students’ motivation and learning achievement 
(Rotter, 1990). Individual belief can control one’s destiny (Rotter, 1990). Teacher self-efficacy is 
the teacher’s belief and confidence in his skills to master the situation and produce something 
profitable (Santrock, 2009). Self-efficacy is a person’s assessment of his confidence level in doing 
a specific task to achieve the expected results (Myers, 2012). In line with this opinion, self-efficacy 
is a person’s belief to complete his task (Schunk, 2012). Self-efficacy is an individual’s belief in his 
or her ability to complete a task to achieve success (Schermerhorn, 2012). 

The level of teacher self-efficacy affects the efforts made by the teacher in teaching and how 
persistent the teacher is in facing the challenges of teaching (Gibson & Dembo, 1984). Two aspects 
of teacher self-efficacy include Personal Teacher Efficacy (PTE) and General Self-Efficacy (GTE). 
1) Personal Teacher Efficacy (PTE) is the teacher’s belief in himself that he or she can overcome 
obstacles, the ability to develop learning strategies, and the ability to motivate students. Teachers 
who agree with this statement show their belief that they can overcome students’ learning 
difficulties. Teachers declare that their beliefs reflect that teachers have the confidence to 
overcome learning difficulties experienced by students. Teachers declare their beliefs reflecting 
that teachers have received adequate training and have sufficient experience to develop learning 
strategies. This aspect of self-efficacy is called Personal Teacher Efficacy (PTE); it is more specific 
and individual than beliefs about what the average teacher can achieve. 2) General Teacher 
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Efficacy (GTE), namely the teacher’s belief that external factors such as conflict, domestic violence, 
educational values in the home, economic and social inequality in the classroom, psychological, 
cognitive, and emotional needs more influence student motivation and performance (Tschannen-
Moran & Hoy, 2001; Rak Neugebauer & Heineke, 2020). Self-efficacy will be the teacher’s 
evaluation of their ability to bring positive student change (Bagheri, 2020). Based on the 
identification of the problem and the framework of thought above, the researcher proposes the 
major and minor hypotheses as follows: 1) there is an influence of self-efficacy and teacher work 
motivation on the subjective well-being of teacher Raudhatul Athfal in Bantul Regency, 2) there is 
an effect of self-efficacy on subjective well-being a teacher, 3) there is an influence of teacher work 
motivation on the subjective well-being of teachers. 

2. Methods  

This study uses a quantitative approach with the correlational method. The population of this 
study is teachers Raudhatul Athfal in the Bantul district who has not been certified as many as 183 
teachers. The research subjects were chosen by teachers who have not been certified because this 
research is about subjective well-being, where the teacher satisfaction factor is the central part of 
the subjective well-being aspect. Teachers who have not been certified have relatively small 
incomes, so the teacher’s job satisfaction will be seen not because of the salary rewards obtained 
but because of the teacher’s work. In addition, this study also measures the work motivation of 
teachers, which makes intrinsic motivation a priority. Teachers who get a small salary will have 
greater intrinsic motivation, not because of extrinsic motivation in the form of salary, for example. 
The data collection used is an area sampling technique. This research was conducted on Raudhatul 
Athfal teachers in Bantul Regency, totaling 118 teachers from 42 Raudhatul Athfal. The study used 
a questionnaire distributed to Raudhatul Athfal teachers in Bantul Regency. Previously, it was 
explained how to fill out a questionnaire to research subjects. 

Measurement of variables in this study using three measuring instruments. Namely the 
teacher’s work motivation scale, self-efficacy scale, and subjective well-being scale. The author 
compiled the subjective well-being scale, self-efficacy scale, and work motivation scale and 
validated it by professional judgment. The subjective well-being scale is based on theory and 
aspects of subjective well-being (Diener, 1984). The self-efficacy scale is based on aspects of self-
efficacy (Gibson & Dembo, 1984). The author chose this self-efficacy theory because this self-
efficacy theory is not a general self-efficacy theory but a specific self-efficacy theory for a teacher. 

3. Result 

The trial was carried out on November 24, 2021, aimed at Raudhatul Athfal Ar Raihan and 
Mardiputra Kindergarten with a total of 44 teachers by providing questionnaires and explanations 
on how to fill out the previous questionnaire. After completing the testing of the measuring 
instrument, the next step is to analyze and formulate the results of the test of the measuring 
instrument.  

The teacher’s work motivation scale is 42 items. After analyzing the data, five items have 
failed of the 42 items that have been tested, so a measuring instrument is formulated with a total 
of 37 items. Which with the reliability of Cronbach’s alpha value of 0.924. In the second analysis, 
after five items, the alpha value was removed to 0.944, with 1 item being dropped. In the third 
analysis, with an alpha of 0.946 with two items dropped, the last after being analyzed, the alpha 
value became 0.949, and no more items fell out. 

The distribution of items on the teacher’s work motivation scale can further be seen in table 
1. The teacher’s self-efficacy scale is 44 items, 19 items are eliminated, and a scale is formulated 
with a total of 25 items The results of the alpha coefficient analysis are obtained as an index of 
0.812. After the second analysis, the alpha value became 0.894 with 1 item dropped. The last 
analysis shows an alpha value of 0.905. 
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Table 1. Self-Motivation Scale Blueprint 

No. Dimension Indicator 
Item number Amount 

fav unfav 
1. Intrinsic Motivation Knowledge 1,2,3 16,17,18 17 

Performance 4,5,6 19,20 
Stimulation 7,8,9 21,22,23 

2. Extrinsic Motivation Identified regulations 10,11,12 24,25 11 
Introjected Regulation - 26,27,28 
External regulation - 29,30,31 

3. Amotivation Amotivation 13,14,15 32,33,34 6 
  Amount 15 19 34 

The distribution of items on the self-efficacy scale can be seen in table 2. 

Table 2. Teacher’s Self-Efficacy Blueprint 

No. Aspect Indicator 
Item number Item 

amount fav unfav 
1. Personal Teacher Efficacy (PTE) Confidence of teachers to 

overcome learning barriers 
1,2 7 11 

Confidence of teachers to 
develop learning strategies 

3,4 8,9 

Confidence of teachers to 
motivate students. 

5,6 10,11 

2. General Teacher Efficacy (GTE) Conflict, domestic violence 12 16,17 14 
Domestic violence 13 18,19 
Educational values in the home - 20 

Economic gap 14 - 

Social gap 15 - 

Psychological needs - 21,22 

Kognitif - 23,24 

Emotion - 25 

  Amount  10 15 25 

Table 3. Subjective Well-Being Scale Blueprint 

No. Component Indicator 
Item number Amount  

F uf  

1. Life 
Satisfaction 

Global life evaluation satisfaction 1,2 15 27 
Satisfaction evaluation in the physical domain 3,4, 16,17 

Mental Health Satisfaction Evaluation 5,6 18,19 
Job Satisfaction Evaluation 7,8, 20,21 
Evaluation of Satisfaction with social 
conditions 

9,10 22,23 

Satisfaction Evaluation of recreation 11,12 24,25 
Evaluation of family relationship satisfaction 13,14 26,27  

2. Affective Positive affect 28,29, 
30,31 

36,37, 
38,39 

15 
 

Negative affect 32,33,34,35 40, 
41,42 

 

Amount  22 20 42 

The subjective well-being scale that has been tested is 44 items, with 22 favorite and 22 
unfavorable items. After the first trial, there were two items, and a measuring instrument was 
determined with a total of 42 items. Fall with the results of the contract alpha analysis of 0.956. 
The second analysis showed an alpha of 0.957 with 1 item dropped, and the number of the last 
item after two items dropped to 42. The third analysis got an alpha value of 0.958, with 0 items 
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being dropped. The distribution of items on the subjective well-being scale next can be seen in 
table 3. 

The research scale consists of the teacher’s work motivation scale consisting of 34 items, 
the teacher’s self-efficacy scale consisting of 25 items, and the subjective well-being scale, which 
consists of 42 items. After the data is collected, the researcher then scores and analyzes the data 
with SPSS. 25.0 for windows. 

3.1 Normality test 
The results of the unstandardized normality test are written in table 4. 

Table 4. Linearity test results 

Variable KS-Z Asymp. Sig (2-tailed) Information  

Self Efficacy and Work motivation with Subjective 

well-Being 

0.77 0.085 Normal 

The normality test shows that the unstandardized residuals of the three variables of self-
efficacy, work motivation, and subjective well-being have Asymp values. Sig (2-tailed) is 0.085 (p 
> 0,05) so it can be concluded that the distribution is normally distributed. 

3.2. Linearity Test 

The results of the linearity test can be seen in table 5. 

Table 5. Linearity Test Results 

Variable Linearity Deviation of 
linearity 

Information 

F Sig (ῥ) F Sig (ῥ)  

Subjective Well-being with Self-efficacy 48.971 0.000 0.667 0.849 Linear 
Subjective Well-being with work motivation 53.259 0,000 0.816 0.734 Linear 

The results of the linearity test between the subjective well-being and self-efficacy variables 
show that the value of the significance level of p (linearity) is 0.000 < (p < 0.05) and the 
significance level (deviation from linearity) of 0.849 (p>0.05), which means the two variables 
have a significant correlation. Meanwhile, between subjective well-being and work motivation, 
the value of the significance level of p (linearity) is 0.000 < (p < 0.05), and the significance level 
(deviation from linearity) is 0.734 (p < 0,05), so it can be interpreted that the two variables have 
a linear correlation as well. 

3.3. Multicollinearity Test 
The results of the multicollinearity test can be seen in table 5. Based on multicollinearity analysis, 
it can be proven that the tolerance value for the subjective well-being and self-efficacy variables 
is 0.718 (> 0.10) and the VIF value for the subjective well-being variable with self-efficacy and 
subjective well-being with work motivation is VIF = 1.393. It can be interpreted that all variables 
do not experience multicollinearity with the criteria of VIF < 10. In connection with the absence 
of multicollinearity between variables, it meets the requirements to do a regression test. 

3.4. Hypothesis testing 
The central hypothesis testing was carried out by regression analysis to obtain information on the 
magnitude of the influence of each variable of work motivation and teacher self-efficacy on 
subjective well-being. The regression analysis results can be seen in the following table 6. 

Table 5. Multicollinearity Test 

Variable Tolerance VIF Information 

Self-Efficacy 0.718 1.393 There is no multicollinearity 

Work Motivation 0.718 1.393 There is no multicollinearity 
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Table 6. Multiple regression test results 

Hypothesis R R square Sig (ῥ) Information 
X1 and X2 with Y 0.644 0.415 0.000 Very significant 

It shows that there is a very significant effect between the variables of self-efficacy and 
teacher work motivation on subjective well-being for Raudhatul Athfal teachers in Bantul 
Regency, obtained R square of 0.415 which when presented as a percentage of 41.5% means a 
significant contribution of self-efficacy and teacher work motivation to subjective well-being is 
41.5%. In comparison, the rest is influenced by 58.5%  by other variables not observed in this 
study. 

3.1. Minor Hypothesis  
Minor hypothesis testing was to determine the effect of teacher work motivation on subjective 
well-being and the effect of self-efficacy on subjective well-being. The analysis is shown in table 7. 

Table 7. Minor Hypothesis Analysis Test results 

Hypothesis Zero order (r) Sig (ῥ) Information 
X1 with Y 0.571 0.000 Very significant 
X2 with Y 0.556 0.000 Very significant 

The results of data analysis showed that the magnitude of the effect of teacher work 
motivation and subjective well-being was obtained by a score of r = 0.571 with a p-value = 0.000 
(p< 0.01), which means the second minor hypothesis is accepted. Based on this analysis shows 
that there is a very significant influence between work motivation on subjective well-being. The 
effect of the self-efficacy variable on subjective well-being is obtained by a score of r = 0.556 with 
a p-value of 0.000 (p < 0.01), which means that the first minor hypothesis is accepted. It proves 
that the self-efficacy variables have a very significant positive effect on subjective well-being. 

Teacher efficacy lowers subjective well-being. The minor hypothesis that will be proven is 
verified based on the explanation above. It proves that teacher self-efficacy has a significant 
positive effect on the subjective well-being of Raudhatul Athfal teachers in Bantul Regency, 
Yogyakarta Special Region. Based on this analysis, it can be interpreted that the higher the self-
efficacy, the greater the subjective well-being, and vice versa, the lower self-efficacy. 
Contribution of Independent Variables to Dependent Variables 
Effective Donation Formula (SE): 
ZE = Beta x Zero order x 100 %  
Beta = standard coefficient value 
Zero order (r) = correlation value 

Table 8. The value of the contribution of the independent variable to the dependent variable: 

Variable Beta Sig (ῥ) Zero Order Information 
Work motivation on subjective well-being 0.383 0.000 0.571 Very significant 

Self-efficacy on subjective well-being 0.352 0.000 0.556 Very significant 

SE X1 with Y = Beta x Zero order x 100% 
= 0.383 x 0.571 x 100% 
= 21.87 % 
SE X2 with Y = 0.352 x 0.556 x 100% 
= 19.57 % 

Based on the analysis of the effective contribution of work motivation variables to 
subjective well-being of 21.87%. The contribution of the self-efficacy variable to subjective well-
being is 19.57%. It can be interpreted that the work motivation variable has a more outstanding 
effective contribution than the contribution of the self-efficacy variable on subjective well-being. 
The total contribution of work motivation and self-efficacy to subjective well-being is 41.5%, 
while the rest, 48.55%, is influenced by other variables that were not explored in this study. 
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4. Discussion  

The findings and their implications should be discussed in the broadest context possible. Future 
research directions may also be highlighted. This research shows a partial influence between the 
variables of teacher work motivation on subjective well-being. The results of this study follow 
previous studies (Cini et al., 2013). Research by Cini et al. (2013) found that intrinsically 
motivated individuals will have higher life satisfaction and positive and lower negative feelings. 
The difference between this thesis and Cini’s research is that the research subject is visitors to the 
National Park in New York. The similarity is that the intrinsic motivation of the research subjects 
affects subjective well-being. These findings align with previous research by Baker (2004), which 
reveals that internally motivated behavior is associated with lower stress levels, higher learning 
achievement, and better subjective well-being. 

Work motivation exists in individuals and affects individual job satisfaction (Azmi & Setyadi, 
2019). There is a significant positive relationship between job satisfaction and subjective well-
being (Darwis & Syafiq, 2010). From the various studies above, it can be concluded that teachers 
with high work motivation will be more responsible, more meaningful in their work, carry out 
tasks happily, are more satisfied with their work, and can make students succeed in their studies. 
Thus the teacher will be more satisfied with his life and have a positive effect which is an aspect 
of subjective well-being. Conversely, less motivated behavior or amotivation triggers high stress 
and psychologically significant learning difficulties. 

The results of the minor hypothesis above are in line with previous findings by (Malka & 
Chatman, 2003), which state that Individuals with high intrinsic motivation have high subjective 
well-being and job satisfaction and can earn more money. The difference in this study is that 
intrinsic and extrinsic motivation mediate income, influencing subjective well-being. The 
similarity is that intrinsic and extrinsic motivation affect subjective well-being. This study also 
aligns with previous research (Baker, 2004). Students intrinsically motivated to study and 
complete assignments at university are shown to have higher life satisfaction, more positive and 
fewer negative affections, a more meaningful life, and higher grades. On the other hand, if all three 
are not met, it causes self-motivation and welfare decrease (Deci et al., 1991; Tremblay et al., 
2009). Individuals with autonomy in deciding things can determine their actions, have 
competence and relevance, and have good self-motivation and subjective well-being. 

The research suggests that intrinsically motivated students who gain knowledge and 
complete assignments at university tend to provide more satisfaction in life, positive affect, less 
damaging affection, and more meaning in life and value (Bailey & Phillips, 2016). A higher intrinsic 
motivation orientation towards university was associated with greater SWB and presence of 
meaning in life, lower levels of depression and anxiety, and higher academic achievement. 
Intrinsic motivation is associated with greater subjective well-being, meaning in life, and 
academic achievement (Bailey & Phillips, 2016). The equation of this thesis with the research of 
Baley & Philips (2016) is that intrinsic motivation affects subjective well-being. The difference is 
that the research subjects are teachers and students and other independent variables, adaptation, 
and self-efficacy. 

The results align with the research of Strobel et al., (2011) which shows there is a significant 
positive relationship between personality and subjective well-being. Strobel’s findings prove that 
there is an influence of personality on subjective well-being with a mediating role of self-efficacy. 
Openness and awareness mediated by self-efficacy affect subjective well-being. The difference 
between this thesis and Strobel’s (2011) research is that the self-efficacy variable is a mediator of 
personality variables influencing subjective well-being. Milam et al.’s research (2019) found a 
significant positive relationship between self-efficacy and general well-being with a beta value of 
0.34. So, the higher the self-efficacy, the higher the subjective well-being. In addition to testing the 
relationship between self-efficacy, the difference in this study also tested another variable, 
personal achievement. Indicators of subjective well-being include emotional exhaustion, personal 
achievement, and general psychological well-being (Milam et al., 2019). 
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This study aims to determine the effect of the independent variable on the dependent 
variable. The regression analysis showed an influence between self-efficacy and teacher work 
motivation variables on subjective well-being. Subjective well-being is a person’s cognitive 
evaluation of his life, including life satisfaction and positive and negative affections. Personal 
teachers with high self-efficacy are confident they can influence student learning outcomes. 
Teachers with high self-efficacy have higher effort and enthusiasm in teaching and achieve 
learning success. Teachers like this will have a greater chance of success in teaching. If the teacher 
is successful and sees that his students are also thriving, he will have higher satisfaction, higher 
positive affect, and lower negative affection. It is in line with Bandura’s theory which states that 
self-efficacy contributes to individual satisfaction and well-being (Bandura et al., 1999). Effective 
contribution of this research shows that the variable of self-efficacy and self-efficacy on subjective 
well-being is 41.5%, with an R2 analysis of 0.512. Other variables influence the remaining 58.5%. 
It is suspected that other factors that influence subjective well-being apart from self-efficacy and 
work motivation are high gratitude, good resilience, social support, and a positive view of the 
teaching profession. 

Practical contribution analysis provides implications for work motivation affecting the 
subjective well-being of 21.87%. The contribution of the self-efficacy variable to subjective well-
being is 19.57%. Based on these results, it can be concluded that work motivation’s effective 
contribution is more significant than self-efficacy’s subjective well-being. Work motivation has a 
more significant contribution because, according to the Self Determination Theory, if the three 
postulates of autonomy, competence, and relatedness are met, subjective well-being will be good. 
Individuals who can determine themselves (autonomy) what they will do will have good work 
motivation and subjective well-being (Deci et al., 1991; Tremblay et al., 2009). The definition of 
teacher work motivation correlates with the definition of subjective well-being. Work motivation 
that is considered quality is intrinsic motivation that achieves personal satisfaction and pleasure 
in working as a teacher. Ir follows the subjective well-being component, which includes life 
satisfaction, job satisfaction, and other satisfactions. Teachers who understand their duties as 
personal encouragement and are their own choices will improve their well-being (Fernet et al., 
2008).  

This research was carried out according to scientific procedures, but some weaknesses 
remain. The limitations of this study are 1) The research scale preparation does not entirely follow 
the theory of Vallerand and Fernet. The work motivation scale based on this theory has three 
dimensions: intrinsic work motivation, extrinsic work motivation, and amotivation. The 
arrangement of the three-dimensional items does not suggest an unfavorable scale. 2) The 
categorization of intrinsic motivation should be based on teacher work motivation, not high and 
low work motivation.  

5. Conclusion  

Based on research data analysis and discussion of this research of self-efficacy and work 
motivation of teachers with subjective well-being, conclusions can be drawn as follows: 1) There 
is a very significant positive effect between work motivation and self-efficacy on subjective well-
being on teachers Raudhatul Athfal in Bantul Regency with the effective contribution of 41.5%. 2) 
There is a very significant influence between the variables of work motivation and subjective well-
being on teachers Raudhatul Athfal in Bantul Regency with a practical contribution of 21.87%. 3) 
There is a significant influence between the self-efficacy variables on subjective well-being for 
Raudhatul Athfal teachers in Bantul Regency, with a practical contribution of 19.57%. 4) Teacher 
work motivation is a significant relationship variable and has a more outstanding effective 
contribution to the subjective well-being of RA teachers than the self-efficacy variable. 
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