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ABSTRACT

During this time the teaching experience of speaking skills in Islamic primary school or madrasas ibtidaiyah tends to be underestimated by the teacher because speaking, especially in Bahasa Indonesia is considered as the mother tongue used in pupils daily communication. In general, madrasas ibtidaiyah teachers assume that speaking skills in Bahasa Indonesia are not so important compared to reading and writing paragraphs in Bahasa Indonesia. Speaking skills considered to be something that has been studied by pupils since birth have been taught when pupils are at home, so that speaking skills are not so emphasized to be taught more on the bench of primary level, so when designing the learning process, the teacher only focuses on material and students' cognitive without paying attention to student skills in conveying the context or conversation. The purpose of this study is to develop a learning activities model of speaking with the content of character building and multicultural perspective as material delivered. The researchers used the ASSURE model as the approach to developing the learning model. From the results of the study, it is known that the learning model is carried out by analyzing the characteristics of students, setting learning objectives, choosing media, learning methods, and teaching materials, utilizing teaching materials, involving students in learning activities, evaluating and revising learning programs. The content of character education and multiculturalism perspective can be used as teaching material.
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INTRODUCTION 

Speaking is a means of human communication. To be able to communicate, a person needs to grasp the intent to be communicated. Communication itself can be done in many ways, for example, spoken, written, sign language, musical expressions, or through artistic means. speaking is a system of signs that can be heard and seen that uses some muscles of the human body to convey thoughts to meet their needs.
 In his book, Tarigan
 points out that speaking is a way of communicating. Humans are social creatures, humans need an appropriate social action to exchange experiences, express and accept thoughts, express feelings or express each other. Apart from that, speaking has a very close relationship with reading among the development of skills that the general ability of spoken language contributes to a background of beneficial experience and skills for teaching reading.
 The relationship with writing is indirect communication, not face to face, while speaking is direct communication, face to face communication. Both writing and speaking, must pay attention to the same components,
 namely: word structure/language, vocabulary, speed/general fluency; the difference is that writing is related to orthography, while speaking is related to phonology. 
Speaking is the second language activity that humans do in their language life, that is, after listening activities. Based on the sounds of the language he hears then humans learn to say and finally be able to speak. To be able to speak in a language properly, the speaker must master the pronunciation, structure, and vocabulary in question
 Speaking is done as a habit in communication about various things in everyday life and is an important element in success in all areas of life.
Based on the results of observations of researchers in several madrasah ibtidaiyah in Banjarmasin, most students who are in the madrasah ibtidaiyah bench still have difficulty expressing their ideas in Indonesian. Because he was not accustomed to training himself to talk in class. Based on interviews, it is known that many teachers in madrasah ibtidaiyah still do not provide opportunities for students to speak or express their ideas, which is why there are still many students in classes who are shy and have low self-confidence to speak in front of their peers. This has caused many students who have difficulty to speak or express their opinions and ideas, resulting in the teaching process becoming monotonous and increasingly complex. How students can have speaking skills if the students do not dare to hone their speaking skills and the teacher teaches are only fixated with textbooks, do not provide opportunities for students to practice. At present, there is still scarce literature that contains Indonesian language teaching models that emphasize aspects of speaking skills,
 especially in madrasah ibtidaiyah, especially sources that are practical and can be applied directly by the teacher. Although there have been many attempts that have been made by teachers to motivate students to improve students' speaking abilities.
During this time the experience of teaching Indonesian language speaking skills, especially in madrasah ibtidaiyah, tends to be underestimated by teachers because it is considered as the mother tongue used in students' daily communication. Generally, elementary/ MI teachers consider Indonesian language speaking skills to be less important than reading and writing paragraphs in Indonesian, and the material and teacher methods are also a challenge for madrasas in developing.
 Speaking skills are considered something that has been learned by students from birth, has been taught while at home, so speaking skills are not so emphasized to be taught further at the madrasah ibtidaiyah bench. Teachers can try various learning models, approaches and learning strategies to help students improve their speaking abilities or skills. Several studies have shown various models and learning strategies that can be the choice of teachers in implementing in the classroom. 
Based on the results of a study conducted by Dita Puspita Ekaningtyas,
 it is known that the socio-drama method used by the teacher in the learning process can improve students' speaking skills. Also, based on the results of studies conducted by Hoiriyah & Rachman
, it is also known that learning models that can be used by teachers to improve children's ability to speak are speaking activities, such as: role-playing,
 Talking Stick,
 Tagmen theory,
 Team games tournament,
 Project Based Learning.
 These studies succeeded in proving that some model of learning was effective in improving students 'speaking skills and students had a great opportunity to express themselves and their experiences optimally where they were also required to involve all aspects of students' thoughts, emotions, physical, and experiences. This means that the humanistic approach in the learning process is also prioritized.
 Teachers can also try conversation activities with the cooperative model techniques, where students in pair have clattering conversation, and it is highly effective to use, both for students who are introverted or extroverted. These learning models certainly become the right choice for teachers in implementing the activity in the classroom that can improve students' ability to speak.
This study aims to provide an alternative learning model that can be used to improve students' speaking skills using the ASSURE approach. This approach was highlighted in the discussion because it became an example for teachers in using the ASSURE approach when developing other learning models.
 The ASSURE approach is one of the development models that is very easily applied by madrasah ibtidaiyah teachers in developing their learning design models, especially in developing learning models for speaking skills of students in madrasah ibtidaiyah. Furthermore, researchers include elements of character education and multicultural education content as teaching materials to adjust to the concept of education that is currently running in Indonesia and the context of Indonesia's pluralism, where the government is currently working hard to build the personal dignity of the nation's children in the nuances of pluralism that is starting to erode by the many values ​​of exclusivism, individualism, anarchism, and transnational notions. Both issues, character education, and multicultural education concepts, are essentially used in teaching-learning process. 
RESEARCH METHODS
This study uses the approach to research and development, where the ASSURE model
 is used as the main tool in the development process of learning model design. The ASSURE model emphasizes simplicity and ease of design in the application. ASSURE provides a large portion at the development stage that is systematic, effective, and able to develop a conducive classroom atmosphere. The ASSURE development model is very appropriate for researchers because it has the purpose of designing and planning the learning process. 

RESULT AND DISCUSSION
Speaking Activities for Improving Speaking Ability of Pupils in Madrasas Ibtidaiyah
Speaking is the ability of students to say articulation sounds or express words to express, express, or convey thoughts, ideas, and feelings. Speaking is not just the pronunciation of sounds or words, but as mentioned by Tarigan, speaking as a tool to communicate ideas that are arranged and developed according to the needs of the listener or listener. Speaking as a communication tool requires the speaker to be able to convey his thoughts effectively, understand the meaning of everything that will be discussed or communicated, be able to evaluate the effects of the conversation on the listener, and know the basic principles of the conversation situation both individually and in general. 

The teacher in the class trains students' speaking skills in diverse ways such as training students in diverse ways. One of the activities in speaking that is often exemplified is to open his mouth wide, in a loud high voice, and actually, this activity is not very recommended by ancient parents,
 thus bringing up a code of ethics in speaking. Talking activities are activities that are productive after listening activities are carried out. The purpose of speaking lessons, in general, is to be able to use language verbally. Speaking activities include activities: telling stories, discussing, asking questions, giving speeches, making reports (oral) and others. Speaking activities for first-grade students who are just starting to learn a second language, in the form of answering teacher questions with short answers such as: yes, no, I, have not, already, and others.
 According to Broto
, certain conditions can be stated to create effective speaking activities. A teacher while teaching and practice the students’ speaking ability in madrasah should have known the general principle in speech, so that the learning process is fundamental and its philosophy. As for some general principles
 in speaking based on Brooks opinion,
 For more details, can be illustrated as follows:

Figure 1. 
Brooks Theory
Wolbert theory can be illustrated as follows:


Figure 2. 
Wolbert Theory
Unlike Brooks, Wolbert
 analyzes that there are at least 4 issues that occur in the process of speaking, namely: (1) Speaking has a purpose and purpose, the meaning possessed by the listener of the will of the speaker himself, which is the thought. (2) The speaker is a language user, shapes his thoughts and feelings into words. (3) The lawyer is something he wants to hear, conveying his intentions and words to people through sound. (4) The speaker is something that must be seen, shows appearance or an action that must be considered and read through the eyes. No exception is the person who communicates by telephone. 
Strengthening Character Education in Primary School
Implementation of character education in schools is not a separate subject, nor is it an additional competency standard (SK) and basic competence (KD), but can be integrated into existing subjects, self-development, and school culture, as well as local content.
 Character education, especially in elementary school, is one of popular issue among educators and researchers in Indonesia.
 The Ministry of Education and Culture on July 17, 2017 to provide information on its website related to the development of character education in Indonesia. It was stated that since Indonesia under President Joko Widodo and Jusuf Kalla, the Strengthening of Character Education
  as an entry point for reforming national education and strengthening character has become one of the government's priority programs in the field of education.

Strengthening the Characters Education Program focuses not only on literacy or if the thought, but it also encourages attention though as if the ethical and spiritual and aesthetic sense as in the implementation of national education. Also, it supports sports, such as kinesthetic that also be one part of the education program. These four dimensions are implemented and implemented in education programs in a comprehensive, manner continuous and simultaneous.
 Integration of Strengthening Character Education not only through the process of extracurricular learning, but also through curricular, and extracurricular activities organized by schools. Strengthening Character Education is held based on school culture development and collaboration with communities that exist outside the school environment.

In Strengthening Education Character, it has been downsized from 18 values ​​to 5 main character values ​​whose source is Pancasila. These 5 values ​​are priority values ​​in the Strengthening Character Education movement, including religious values, nationalism, integrity, independence, and cooperation.
 
Multicultural Education as an Approach Progressive in Spekaing Learning Process
The diversity that exists in Indonesia requires an educational concept that can provide opportunities for every student to have the opportunity through education without any discrimination caused by their different backgrounds, such as religion, culture, language, and different ethnicities. The purpose of education must be a uniformity for all components of education in Indonesia, namely towards a society that is cultured, just, prosperous and prosperous without restrictions on diversity in society.
 Therefore, in the education process, the concept of multicultural education cannot be released in the learning process. According to some researchers in Indonesia, multicultural education is essentially applied in the learning process.
 In its implementation, the multicultural education process aims to give appreciation to each individual for their uniqueness. The learning process is expected to be able to reward diversity. Every student gets the same rights and carries out the same obligations without the influence of the difference itself. The learning process needs to be designed on a multicultural basis so that teachers' and students' perceptions about the meaning of pluralism in Indonesia can become multicultural-based attitudes and behaviors. In the end, the learning process can be a place to foster multicultural attitudes of people in Indonesia. 

Multicultural education is considered as one of the progressive approaches, where multicultural education can provide ideas to correct weaknesses in the existing education process, where the value of discrimination grows. Holistically, multicultural education can motivate educational institutions to develop policies that are friendly about diversity, able to foster awareness of diversity in society, such as strengthening the value of tolerance, sympathy, empathy, help, and tolerance. These values ​​are easily developed in schools as a result of engineering education in instilling an awareness of multicultural values. In the end, all students and teachers become the door to the formation of societies multicultural, accustomed to being positive in diversity and differences. The practice of multicultural education can be done in a variety of ways that are varied, flexible and integrative in all components of the learning process that exists in schools and all school extracurricular activities. Arifin points out that there are at least five dimensions in the implementation of multicultural education
, such as the dimensions of equal pedagogy, school culture, empowering school structures, the process of compiling knowledge, and content integration. 

In essence, multicultural education requires the creation of individuals who value differences, avoid the seeds of potential divisions in an uncontrolled context, respect democracy, the independence of each individual, and equality. Besides, multicultural education also requires an agreement on diversity. The learning process that is designed based on multicultural education treats every student with the principle of democracy, every child has the same opportunity to achieve learning goals. Each student can appreciate the different ethnic groups, genders, and understanding religious that each person has. Each student is also expected to be able to appreciate the people around him who have different cultures and dialects. This means that multicultural education is the bond of national unity. According to Amirin
 multicultural education can make cultural values ​​as an element of pluralism recognition to students.

To produce a learning process especially in improving effective speaking skills, a creative effort is needed to create a learning model. In this study, the authors propose a learning system design model proposed by Sharon E, Smaldino, James D. Russel, Robert Heinich, and Michael Molenda, namely the ASSURE model.
 based on character education and multicultural education. The purpose of using this ASSURE model in the teaching and learning process of speaking skills is to create effective and efficient learning activities where values ​​in character education and multicultural education become the main ingredients in development, which will use media and technology. The ASSURE model is more focused on planning learning for use in actual situations of learning Indonesian speaking skills in class. The advantages of the ASSURE learning model are that it is simpler because it is implemented on the system learning on a smaller scale.Gagne point out that good learning design must be able to trigger the motivation of students to follow the lesson.
 This motivational step is then followed by a series of systematic learning processes, assessment of learning outcomes, and providing feedback on achieving learning outcomes on an ongoing basis.
Learning outcomes assessment needs to be designed so that it can measure students' speaking skills. Besides, after going through the process of assessing learning outcomes, students need to obtain feedback in the form of knowledge about learning outcomes, such as linguistic factors as supporting effectiveness in speaking which aims to motivate students to hone their speaking skills or the learning process more effectively and efficiently.
1. Analyze learners
The first step that needs to be taken in applying the ASSURE model in learning speaking skills with the content of character education and multicultural education is to identify the characteristics of students who will be doing learning activities. To help analyze students several questions need to be asked, such as: (a) Who are the students who will undertake the teaching and learning process of speaking skills with the content of character education and multicultural education?; (b) What are the general characteristics of students who will undertake to teach and learning speaking skills with the content of character education and multicultural education?; (c) What specific components of speaking skills do students have that will undertake the teaching and learning process of speaking skills with the content of character education and multicultural education?; (d) What is the learning style of students who will do the teaching and learning process of speaking skills with the content of character education and multicultural education?
Analysis of the characteristics of students in the form of this question is very important because it will greatly help students in efforts to achieve learning objectives. The analysis step consists of two stages, namely performance analysis or performance analysis and needs analysis.
 First, the teacher tries to find out and clarify whether the performance problems encountered require a solution in the form of organizing speaking skills learning program with the contents of character education and multicultural education or management improvement. Examples of performance that require solutions in the form of program implementation are, when teachers find that so far students' basic skills and knowledge about speaking in front of others are very low, especially in contexts with the values ​​of character education and multicultural education, this causes low student performance in honing the ability to speak in front of others. Therefore, the teacher seeks to develop solutions in the form of organizing speaking skills development programs, such as holding training programs for reading speeches, poetry, and class dramas with the values ​​of character education and multicultural education. 
The second is the needs analysis. Here the teacher determines speaking abilities or skills what students need to learn to improve their speaking ability or a learning achievement. There are two major issues used in analyzing these needs, such as do students need predetermined learning goals? Are students able to achieve the specified learning goals? Furthermore, if the information from these two questions has been answered and leads to learning as a solution, then the teacher needs to do a needs analysis by answering a few more questions,
 namely: (a) What are the characteristics of students who will take part in a learning program for speaking skills with content character education and multicultural education?; (b) What knowledge and skills do students have in speaking with the content of character education and multicultural education?; (c) What indicators or criteria are used to determine that students have achieved predetermined competencies after carrying out the learning process with the contents of character education and multicultural education?; (d) What conditions do students need to be able to demonstrate the speaking competence they have trained with the content of character education and multicultural education?; (e) What abilities and competencies do students need to have to improve their ability to speak with the content of character education and multicultural education?

2. State objectives
The next step in the ASSURE learning system design model is to set more specific learning goals. The purpose of learning speaking skills in subjects with character education and multicultural education content can usually be obtained from the syllabus or curriculum, information recorded in textbooks, or formulated by the teacher himself. The purpose of this learning is a statement that describes the speaking skills obtained by students after taking the learning process. In this design, the aim is to emphasize aspects of developing the values ​​of students 'character formation and students' understanding of diversity. This means a statement that describes the competencies that need to be mastered by students and describes the conditions needed by students to show the learning outcomes achieved and the level of mastery of students or degree of speaking skills learned. In designing the learning program at this stage, the teacher must look for questions on several key questions, such as: (a) Speaking skills in what specific sections should students have after completing the learning program with the contents of character education and multicultural education?; (b) What indicators can be used to measure students' success in participating in the learning process of speaking skills with the content of character education and multicultural education?
3. Select methods, media, and materials

The next step is to choose the methods, media, and teaching materials that will be used in the process of learning speaking skills with the content of character education and multicultural education. The selection of methods, media, and appropriate teaching materials will be able to optimize student learning outcomes and assist students in achieving the competencies set in the learning objectives of speaking skills with the content of character education and multicultural education. In choosing the methods, media, and teaching materials to be used, several options can be made, namely choosing existing media and materials teaching, modifying existing teaching materials, and producing new teaching materials for reading skills. The teacher also leads the learning experience
that students need to have while participating in learning activities. In designing the learning program at this stage, the teacher looks for questions on several key questions, such as:  (a) What equipment or conditions are needed by students to be able to demonstrate speaking skills with the content of character education and multicultural education?; (b) What Indonesian teaching materials and activities can be used to support speaking skills learning programs with content on character education and multicultural education?
Table 1. Material Content Values

Character Education and Multicultural Education

	Content Learning Materials Speaking Skills

	
	Multicultural
	Education Character Education

	Value ​​1
	Substantive
	Religious 

	  Value ​​2
	Pluralistic
	Honest

	Value ​​3
	Tolerance to differences
	Tolerance

	Value ​​4
	Hold test
	Discipline

	Value​​5
	Be diligent and hard work 
	Hard Work

	Value 6
	power
	Creative 

	Value 7
	Inclusivism
	Independent

	Value 8
	Useful skills 
	Democratic

	Value 9
	Master of knowledge
	Curiosity

	Value 10
	Global knowledge and social relations
	Spirit of nationality

	Value 11
	Indonesian unity
	Love the motherland

	Value 12
	Utilization of Natural Resources
	Appreciate achievement

	Value 13
	Knowing the customs 
	Friendship / communicative

	Value 14
	Getting to know local relationships
	Peace-loving

	Value 15
	Love to study 
	Reading

	value 16
	Moral
	Concern for the environment

	Value 17
	Anti-corruption anti-collusion
	Social care

	Value 18
	Decision maker
	Responsibility


After the design, the next step is the development in the implementation of the learning system model, which includes the activities of selecting and determining appropriate methods, media, and learning strategies to be utilized in delivering the material or substance of the learning program.
 In development there are two things that need to be achieved, namely: (a) Producing, buying, or revising teaching materials that will be employed to achieve the learning goals that have been previously formulated, teaching materials used with the content of character education and multicultural education. (b) Choose the best media or media combination that will be used to achieve the goal of learning speaking skills with the content of character education and multicultural education.
4. Utilize materials. 

The next steps to be done after h choosing methods, media, and teaching materials is to use them in speaking skills activities. Before using methods, media, and teaching materials, the teacher first conducts trials to ensure that the three components can function effectively for use in real situations/settings. 
The next step is to prepare the classes and supporting facilities needed to be able to use the methods, media, and selected materials teaching. All three components can be used if everything is ready. Realization of design and development, in the form of delivery of learning material from the teacher to students, with the main goal of which is to guide them to achieve learning goals or speaking skills competencies, ensure the provision of solutions to overcome the learning outcomes gap faced by students, and ensure that at the end of the program learning, students need to have the ability in terms of speaking skills with the content of character education and multicultural education. Therefore, in this implementation a teacher must know the learning methods such as what is the most effective material to use learning materials and what efforts or strategies can be done to attract students' interests to remain able to focus attention on the delivery of the material or substance of learning speaking skills with content of character education and multicultural education to be delivered. 

5. Require learner’s participants.

Provision of training for pupils to speak,
 it is one way to involve students' mental activities with the material or substance of the material being studied, namely material with the content of character education and multicultural education. Students who are actively involved in learning activities will easily follow and learn the learning material in speaking skills. After students participate actively in the learning process, providing feedback in the form of knowledge about learning outcomes will motivate students to achieve higher learning achievements in speaking skills.

6. Evaluate and revise. 

Next, in the evaluation stage,
 conduct an assessment of the effectiveness of learning and also student learning outcomes in speaking skills. The process of evaluating the continuous set of learning speaking skills needs to be carried out to gain a comprehensive picture of the quality of a learning program. To help simplify the evaluation process, several questions can help in the evaluation process, such as: (a) Is the goal of learning speaking abilities with the content of character education and multicultural education can be achieved by students?; (b) Does the process of learning speaking skills with the content of character education and multicultural education in the presence of methods, media and learning strategies used can train students' speaking skills?; (c) Are students actively involved in the learning process of speaking skills with the content of character education and multicultural education being learned? 

In this study, the writer has a key in developing; that is, if the results in this evaluation process show unsatisfactory results, then the learning model designer needs to revise the model. The ASSURE model is a learning and practical system model and easy to implement to design learning models, both individual and classical. All the steps used in the ASSURE model are used to develop effective, efficient and interesting learning activities, and to ensure the quality of learning speaking skills with the content of character education and multicultural education created.
Next, the teacher evaluates, which is a process carried out to provide value to the learning skills speaking program. However, the evaluation can be carried out during the implementation of ASSURE steps, for example at the time of analysis, the evaluation process is carried out by clarifying the ability in speaking skills that must be possessed by students after participating in learning speaking skills with the content of character education and multicultural education. This evaluation is considered a formative evaluation. 
Evaluation can, in addition, be completed by comparing the learning outcomes achieved by students with the objectives to be formulated. According to Benny, the evaluation of the learning program aims to find out students' attitudes towards learning activities as a whole,
 an increase in students' speaking skills which represent an impact of participation in a speaking skills learning program, the benefits felt by schools due to an increase in students' speaking skills after participating in activities learning.

In evaluating teachers should know whether students like the learning program they are taking, how much benefit is felt by students in participating learning programs, how far students can practice their skills speaking, how many students can demonstrate the skills they have learned, and how much the program contributes learning carried out on student achievement. Thus, the implementation of the ASSURE learning design model in subjects especially speaking skills with a content of character education and multicultural education carried out systematically is expected to support teachers to create effective, efficient, and interesting learning. 
It should be underlined that whatever the model used by the teacher in designing learning, specifically speaking skills with a content of character education and multicultural education, the form of teaching must be student-centered, indicators that students want to master, learning is collaborative, emphasize aspects of skills, process-oriented, high-level thinking, emphasizing practice, life skills, group training that means taking place in the community, and formative assessment. All of these processes are expected to be beneficial for students' lives in the community. 
There are two characteristics of the process of teaching aspects of speaking skills, which are controlled; content and type of discourse are determined and restricted, and are free; depends on the desires and creativity of students. As for teaching speaking, according to Djiwandono, the teacher should prioritize the content and meaning of the verbal messages conveyed by students.
 Various forms of exercises and techniques can be done to improve students 'speaking skills with varying degrees of difficulty according to the level of students' abilities.

Teachers’ Ways to Improve the Speaking Ability of Madrasas Ibtidaiyah’s Students with Character Education and Multicultural Education 

In practicing elementary school pupils' speaking skills, there are also a number of techniques and approaches that teachers may be able to use.
 Several activities: 

1. Pronouncement exercises; For students in lower classes such as classes 1 and 2, the teacher can ask students to do pronunciation exercises vocal a, i, u, e. and o. The teacher trains students by using a variety of vocabulary that uses vowels in open and closed tribes. For example, the words: religion, wisdom, cultural customs, etiquette, trustworthy, fair, knowledgeable, beautiful, age, age, empathy, people, sports, optimism, and others. This exercise is able to foster and develop students' creative values. 

2. Memorization of drama dialogue; this technique is an exercise in imitating and memorizing dialogues about various situations and opportunities
, for example related to the diversity and diversity of Indonesia. Through training, these students are expected to be able to achieve good proficiency in conversations conducted naturally and not fabricated in good and correct Indonesian. Although it may initially be patterned on the basis of memorization, if students are asked to always do the exercises continuously then over time it will enhance the ability to communicate naturally and smoothly.
3. Dialogue through pictures; this technique is given so that students can understand facts through images that are orally expressed according to their level. This engaging dialogue
 can sufficiently develop cultural values ​​Knowing local social relations, intellectual curiosity, social care, social tolerance of differences and the values ​​of character education and other multicultural education. In this case, the teacher makes preparations in the form of preparing drawings relating to various professions, morals, morals, habits, or even a person's behavior, and showing one by one to students while asking questions, then students answer according to the picture shown. Questions can be developed to train students' speed of thinking and communication skills, while students are also accustomed to utter sentences.

4. Dialog guided; this technique is given so that students are able to complete the conversation in accordance with the particular situation being trained. In this case the teacher only gives examples of questions and answers, for example about activities that will be carried out while on vacation and visiting places of worship. In this question and answer an example of how to answer is presented, after that the teacher gives a sentence to students to respond.
 After the teacher has finished asking questions, the following student must give a response and give a similar question to the student beside him, while students who have or haven't had a turn can write what they hear. This pattern can be in the form of questions and answers that take place between students and students as well as students and teachers with the content values of character education and multicultural education.

5. Gesture; This technique is given so that students can express an activity verbally. In this case, the material presented is in the form of verbs with the prefixes. Movement of activity is demonstrated in front of the class, such as smiling to others, demonstrating courtesy, behaving kindly, respecting parents, and various other activities related to the values of character education and multicultural education. Movement can be demonstrated by one student in turn or directly led by the teacher, then followed by a question sentence: "what am I doing?"Sentences and vocabulary can be adjusted according to needs. 

6. Technique practice patterns; this technique is in the form of repeating verbal sentence patterns in certain forms as instructed by the teacher. This pattern practice is a form of practice in perfecting certain sentences that are preceded by incomplete questions.
 It additionally includes practice patterns such as using conjunctions, inserting a prefix of suffixes, compiling complete and perfect sentences, and completing them. 

7. Group conversation; in this technique, the teacher prepares equipment that is a voice recorder and video recorder for conversation. In one class the students are divided into groups. Each group was given a simple story title about the values of character education and multicultural education. Before the training begins, students are allowed to confer with their group friends about the theme to be conveyed. In this speaking exercise, students are asked to alternately say words or sentences related to these values, they are joined by another group of students. So that the sentences become a complete story. All conversational activities are recorded so that they can be listened to or watched together again. The teacher goes around from group to group to explain or direct students, if they experience difficulties. After finishing, the next recording is played back to be discussed again, both regarding the content, sentence patterns, intonation, and so on. 

8. Role-playing; This technique requires students to be creative in performing a role. The teacher gives a certain role assignment that must be done by students.
 In this technique, the teacher starts from the simplest way to the more complicated things that need mastery of complex patterns with the contents of the values of character education and multicultural education. 

9. Social expression training; in the form of social behavior when communicating expressed verbally, such as giving respect, expressing admiration, joy, saying goodbye, giving praise, congratulations, giving directions, instructions, and so on. The expression patterns practiced in a series of talks on the situations related to the values of character education and multicultural education. This activity is also often referred to as an exercise communication daily or basic communication, where students are asked to communicate smoothly in a variety of situations, be it a fictitious or engineered teacher situation, or natural situations, such as in introductory activities, greetings, simple conversations, interviews, telephone conversations, where the values of character education and multicultural education. 

10. Practice field; In this activity students are asked to communicate with other people who are outside the classroom using Indonesian. With this direct interaction, students are expected to be able to make language corrections in various aspects directly. For example, students conduct interviews with security school officers, canteen guards, or people outside the school environment. In this activity the attitude of tolerance and respect for others will grow into valuable experiences for students. These values are an important part of character education and multicultural education. 

11. Fairy tales, speeches, rhymes, stories, and poetry; in this activity students are asked to tell stories, make speeches, meditate, poetry, or tell stories with the contents or values of character education and multicultural education. This activity is a means of training students' courage to speak up. If students always appear brave to speak in front of others, then they will indirectly become more skilled and have greater confidence. In addition, to be asked to make speeches, storytelling, recites and poetry, the teacher can also do simple exercises to increase the courage to speak, such as the teacher giving assignments to students at lower levels such as grades 1 and 2 to talk with others (besides class teachers, principals, higher grade students). Activities by conveying fairy tales, speeches, rhymes, stories, and poems are able to foster communicative values, patriotism, Indonesian unity and pluralism.

12. Description of events and nearby objects; students are asked to tell an event that they have experienced, for example, related to courtesy, reading activities, helping behavior, or related to tolerance or also to tell about things around. Here students are honed their skills to connect various ideas in their minds to make a pattern in the form of information and a report from their observations. In addition to events that he has experienced, students also can be asked to describe historical events or the experiences of others. This is one way to foster the value of social care and care for the environment, but it can also foster the value of honesty, tolerance, pluralism, inclusivism, and curiosity.

13. Discussion; in this activity students are asked to discuss a variety of interesting and well-liked topics whose content includes the values ​​of character education and multicultural education, for example regarding patriotism, nationalism, customs, manners, courtesy, courtesy, association, and reading fondness. The goal is that students can find a variety of information and be able to conclude the information into a concrete discourse. Each student is trained to describe or develop ideas that are on his mind. The teacher guides by posing the questions first. The value of tolerance, pluralism, curiosity, and Indonesian unity will grow through this activity.
The teacher
 can use more than one strategy in honing students' speaking skills with the content of the values ​​of character education and multicultural education. Actually, all the exercises and techniques used are aimed at honing all aspects of students' verbal language, which includes vocabulary selected according to the purpose of the message to be conveyed, grammar, pronunciation, and more importantly is the content and meaning of the message clearly identified and clearly, the contents of the values ​​of character education and multicultural education can be absorbed by students directly. 
How to Test and Evaluate the Speaking Skills of Students with Content Values ​​Character Education and Multicultural Education
After carrying out various activities to improve students 'speaking skills with the content of character education and multicultural education, teachers should conduct an evaluation to determine the level of students' speaking skills. This evaluation can be informed of a speaking skills test with the content of character education and multicultural education. Similar to the nature of the form of the learning process aspects of speaking skills, the test of speaking skills also has the same nature, namely: speaking tests conducted in a controlled manner and tests speaking conducted independently.
 In the process of speaking tests carried out in a controlled manner, it can take the form of telling a picture and retelling a story that has been told before or that has been read by students verbally. Whereas in speaking tests conducted freely, students have the freedom to determine their own problems to be discussed. The test and evaluation are conducted through several activities, such as short stories, recounted, free storytelling, reading speech/poetry/news.

CONCLUSION

Learning models are carried out by analyzing student characteristics, setting learning objectives, selecting media, learning methods, and teaching materials, utilizing teaching materials, involving students in learning activities, evaluating and revising learning programs. Content of character education that can be used as teaching material includes introducing polite words to children from a young age, being aware of public places, respect, and sensitivity, mastering important words in life, examples of polite behavior, and correcting actions. While multicultural education content that can be used as materials includes learning more about various backgrounds of students in the class, such as regional origins and family chains, discussing various types of collection books in the school reading room, celebrating cultural festivals in class, holding food fairs in class to celebrate different dishes from the whole family, a presentation project for students on Indonesian culture or countries in the world, the personal topic of hosting cultural days from various backgrounds. The implication of this finding is that teachers and prospective teachers in the madrasah ibtidaiyah teacher education programs in Indonesia need to be able to develop superficial educational knowledge and sciences to develop multiculturalism and universal values used in the teaching-learning process. 

Understanding will merely be obtained if the learning process is implemented in communication activities, collaboration activities, and critical thinking activities about these values. Teachers need discussing the learning process with a variety of methods, student learning styles, as well as developing a material with a load of plurality values and other noble values. Character education and multicultural education will succeed if it has been merely introduced to students early on, and the multicultural values and values in character education should be strengthened for years in elementary school. It is significant for students to be given knowledge of values to improve their knowledge, social skills, and enlightened attitudes that naturally fit these values in the classroom.
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�Acep Hermawan, Metodologi Pembelajaran Bahasa Arab. Cet. 1. (Bandung: PT Remaja Rosdakarya, 2011), p. 14; See also Bambang Sugeng, "A learning strategy profile of Indonesian elementary school students." RELC Journal 28, no. 2 (1997): 82-106. See also Arsjad, Maidar G., and U. S. Mukti. Pembinaan kemampuan berbicara bahasa Indonesia. Erlangga, 1988. pronunciation exercises, memorizing drama dialogues, dialogue through pictures, dialogues guided, gesture, techniques practice pattern, group conversations, role-playing, social expression training, field practice, speeches, fairy tales, stories, rhymes, poems, descriptions of events or objects around, and discussions


�Student A: Where are you from?; Student B: I come from Kalimantan; Student A: What is your tribe?; Student B: I have Dayak ethnicity; Student A: Do you love your country?; Student B: Yes, I love Indonesia.


�For example: Teacher: Take a look at this picture, what typically does this person do? Student: A Firefighter; Teacher: What does he do?; Student: Help people; Student: Helps put out fires; Student: Rescues people who are on fire; Teacher: Definitely, right. He helps people who are experiencing a disaster. 


�For example: Teacher: I want to go to Banjarmasin for a holiday, I will go on a religious tour, how about you?; Student 1: I want to go to a vacation place of worship. I will visit the temple, how about you?; Student 2: I want to go to the village. I will visit my grandma's village, how about you?; Student 3: I want to go to Bali for vacation and I will celebrate Christmas with my cousin, how about you? 





�For example: Mira and I are Betawi, Bobi and I are Muslim, Lina and I love to read, Me and Tiara visit the place of worship, Budi and I celebrate Christmas, Me and Rita carry out fasting.


�For example the conversation: Anton: Asslamualaikum, teacher! Teacher: Where do you want to go, Anton? Anton: I want to go to the soccer field, sir (while reaching out and kissing the teacher's hand) Teacher: Wow, you have a match today? Anton: That's right, sir. Our team will compete today. Teacher: Where do your opponents come from? Anton: They are From Japan, sir. I'll say goodbye first, sir. Teacher: Keep sportsmanship and the value of togetherness. Anton: Yes, sir. Sir, I'll leave first. Teacher: Yes, please. Good luck. And so on. Another example, the teacher gives an assignment: Imagine, if you are a teacher, and Anton as your student, what will students say if they meet the teacher on the road? How polite students should be.


�Important points that need to be considered by the teacher when conducting speaking exercises are: (a) Teachers do exercises with students intensely. Have a schedule and set the time for training activities; (b) In the discussion exercise between the teacher and students, students' answers that are in the form of imperfect sentences, such as yes and no, should be followed by occasional teachers giving examples of perfect sentence answers and students are asked to imitate them; (c) Question and answer exercises can be done by groups with groups before the teacher asks questions to each group, then questions and answers can be done between groups and groups, and finally between a student and other students; (d) Teachers are strictly forbidden to correct students' mistakes when speaking suddenly; (c) When students are talking, teachers are strictly forbidden to cut or stop the conversation. Because it will cause fear for students which results in students not daring to speak; (e) The teacher should write sentences clearly on the board, especially when the pronunciation practice is vocal closed.





�Soenardi Djiwandono, Tes Bahasa dalam Pengajaran. (Bandung: Penerbit ITB, 1996), p. 69.
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