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Purpose – This study investigates the integration of Thomas Lickona’s moral values 
of respect and responsibility into online character education at Siber 
Muhammadiyah Yogyakarta University, addressing the gap where digital learning 
prioritizes knowledge over attitudinal development. It evaluates how these values 
are embedded institutionally and pedagogically, offering insights into balancing 
cognitive and ethical growth in digital higher education. 

Design/methods – A qualitative case study was conducted during the 2024 even 
semester, employing interviews with lecturers and students, non-participant 
observations of online interactions, and analysis of syllabi, learning matrices, and 
institutional documents. Data were coded using Creswell’s six-phase model and 
triangulated across sources (participants, methods) to ensure validity.  

Findings – Responsibility was systematically integrated via structured curriculum 
design, task-based assessments (e.g., quizzes, UCPMK exams), and progress-
tracking tools (e.g., LMS dashboards). However, respect remained implicit, lacking 
explicit learning outcomes or evaluative metrics. Collaborative stakeholder 
engagement and flexible learning systems reinforced responsibility, but respect 
relied on informal practices like motivational discussions, with no formal 
assessment. 

Research implications/limitations – The single-institution focus limits 
generalizability, and potential respondent bias (e.g., reliance on self-reported data) 
may affect findings. Qualitative methods prioritized depth over breadth, warranting 
future quantitative validation. 

Practical implications – The university’s responsibility-centric model offers a 
blueprint for online institutions to formalize moral education through academic 
planning and digital tools. To cultivate respect, recommendations include integrating 
peer collaboration projects, ethical scenario-based modules, and explicit respect-
related competencies into syllabi. Stakeholder training on intergenerational value 
modeling could further enhance cultural alignment. 

Originality/value – This study uniquely applies Lickona’s framework to online higher 
education, revealing how digital environments can operationalize moral values 
through curriculum design. It bridges theoretical discourse on character education 
with practical strategies for hybrid learning contexts, offering actionable pathways 
to harmonize cognitive and ethical development in rapidly evolving educational 
landscapes. 
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Introduction 

In the contemporary era, the cultivation of character values among students holds an 
essential role in shaping a dignified society, particularly in the face of increasing technological 
development (Nurmaidasari et al., 2023; Sailah et al., 2014). Recognizing this urgency, 
Indonesian regulations, such as Law No. 20 of 2003 and Ministerial Regulation No. 53 of 2023, 
emphasize the integration of attitude, skills, and knowledge in higher education outcomes 
(Ristekdikti, 2015; Sailah et al., 2014). Nonetheless, the rapid transition towards online 
education has complicated the transmission of moral values, resulting in a predominant focus 
on cognitive achievements over affective development (Jamila et al., 2021; Syafril, 2019). This 
situation calls for a reassessment of character education management within virtual learning 
contexts, where the digital divide often exacerbates the challenges of instilling values like 
respect and responsibility (FAJRIN & MACHALI, 2023; Wardani et al., 2020). Consequently, 
addressing character education within online learning environments becomes crucial to 
uphold the integrity and holistic development of future generations globally and within the 
discipline. 

In light of these challenges, prior research underscores that character education 
requires intentional planning and systemic implementation strategies to be effective across 
different educational settings (Muchtar & Suryani, 2019; Rahman & Wassalwa, 2019; Santika, 
2020). Studies show that character values must be interwoven with curricular content and 
daily student interactions to ensure their internalization and practice (Didik & Supriyadi, 2022; 
Lickona, 2012; Mahmud & Dirawan, 2015). Integrative models such as the Indonesian National 
Qualification Framework (KKNI) emphasize the affection parameter alongside cognitive and 
psychomotor competencies, highlighting the necessity of a balanced education (Ristekdikti, 
2015). Institutions like MTs Raudlatusy Syubban and SD Laboratorium UNM have 
demonstrated how strong vision-mission alignment and curriculum integration support 
character development (Maisyaroh et al., 2023; Naufal & Maksum, 2024). However, despite 
these frameworks, character education in online modalities often lags behind, prompting the 
need for more targeted management practices. 

While technology offers promising new pathways for education, it simultaneously 
challenges traditional character education methods (Baiocchi, 2019; FAJRIN & MACHALI, 
2023; Jamila et al., 2021). Research indicates that online learning platforms often emphasize 
knowledge and skills at the expense of affective and moral dimensions, diminishing 
opportunities for meaningful character formation (Pane et al., 2017; Syafril, 2019). Emotional 
labor strategies and SEL (Social-Emotional Learning) frameworks have shown promise in 
enhancing student character in face-to-face and online settings, but remain inconsistently 
applied (Eklund et al., 2018; Wong et al., 2024). Initiatives like the Modul Nusantara Program 
have succeeded in integrating character education within disaster response training, 
suggesting the potential of thematic, value-driven education even in digital contexts (Fahmi 
et al., 2023; Maisyaroh et al., 2024). Yet, the complexity of ensuring character development 
virtually continues to challenge both educators and policymakers. 

Respect and responsibility have been widely recognized in theories and practices of 
character education as foundational moral values that underpin broader ethical development 
(Didik & Supriyadi, 2022; Lickona, 2012; Rahman & Wassalwa, 2019). Programmatic 
interventions such as Positive Action in Hawaii and experiential education in Taiwan have 
demonstrated measurable improvements in students' prosocial behaviors and moral 
reasoning (Liao, 2020; Snyder et al., 2012). Research on the moral intuitionism model further 
emphasizes that emotional engagement and value internalization outperform purely 
rationalist approaches to moral education (Bates, 2016; Leffel et al., 2014). Moreover, the All 
Stars Program and peer learning strategies in China illustrate how proactive, participatory 
models strengthen both character and academic outcomes (Harrington et al., 2001; Sha et al., 
2023). Collectively, these findings advocate for a character education approach that is deeply 
embedded, emotionally resonant, and methodologically diverse. 
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However, despite these promising findings, significant limitations persist in online 
character education, particularly concerning the authentic assessment of moral growth and 
the consistency of value transmission across digital platforms (Jamila et al., 2021; Pane et 
al., 2017; Syafril, 2019). Studies from Indonesia to the United States highlight an ongoing bias 
towards cognitive achievement, leaving affective and character development inadequately 
prioritized (Sator et al., 2019; Wardani et al., 2020). Furthermore, cultural inconsistencies in 
the conceptualization and delivery of character education, as observed in Russia and Nigeria, 
reveal a lack of universally effective frameworks (Asiyai, 2020; Selivanova et al., 2019). The 
corporatization of education in some regions has also led to the commodification of character 
values, weakening authentic character formation (Bates, 2016; Dishon & Goodman, 2017). 
Thus, the literature shows a pressing gap in the management of character education 
specifically designed for the unique context of online higher education institutions. 

Although character education programs have been widely promoted, the adaptation of 
these initiatives into online higher education systems remains underexplored and fragmented 
(Ariani et al., 2022; Fajarianto et al., 2024; Stern et al., 2010). Particularly, studies focusing on 
the specific values of respect and responsibility within the management of character 
education are notably scarce in the Indonesian context (Basori et al., 2023; Harun & Usman, 
2022; Lindgren et al., 2024). Moreover, the strategies used to embed these values through 
Learning Management Systems (LMS) have not been sufficiently documented, resulting in a 
gap in practical and theoretical understanding (Barbosa, 2017; Bowman, 2016; Toker, 2022). 
There is also limited research addressing the administrative, pedagogical, and cultural 
dimensions that impact the online character education experience (Baiocchi, 2019; 
Pangastuti et al., 2025; Seider et al., 2013). These gaps suggest the necessity of a 
comprehensive examination to strengthen the role of online platforms in holistic student 
development. 

This study focuses on analyzing the character values of respect and responsibility 
based on Thomas Lickona's framework within the context of online character education 
management at Siber Muhammadiyah Yogyakarta University. By critically examining how 
these values are embedded, managed, and assessed through the Learning Management 
System (LMS), the research seeks to bridge existing gaps in online moral education (Didik & 
Supriyadi, 2022; Lickona, 2012). The findings are expected to contribute to developing a 
systematic model for character education management adaptable to virtual environments, 
integrating Islamic and universal moral principles (Basori et al., 2023; Harun & Usman, 2022). 
Additionally, this research aims to inform policy-making and instructional design, ensuring 
that character values are not marginalized in technologically mediated education (Baiocchi, 
2019; Masaong & Mas, 2019). Ultimately, the study aspires to promote a holistic educational 
paradigm that values cognitive, emotional, and moral growth equally in the digital age. 

Methods 

This study employed a descriptive qualitative research design to explore the moral 
values of respect and responsibility based on Thomas Lickona's perspective in the 
management of online character education at Universitas Siber Muhammadiyah Yogyakarta. 
Qualitative research enables the researcher to interpret phenomena by collecting detailed 
information from personal experiences, subject interactions, and significant event 
descriptions (Yuhastina et al., 2020). The focus was on understanding the natural setting of 
online-based character education management, wherein the researcher served as the primary 
instrument. The research site was Universitas Siber Muhammadiyah Yogyakarta, selected for 
its comprehensive implementation of online character education programs. The study was 
conducted during the even semester of 2024, allowing sufficient time for data collection 
through observations, interviews, and documentation (Ajidannor, 2022). The research 
subjects consisted of lecturers and undergraduate students actively engaged in character 
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education practices, as they possess the experiential knowledge necessary to provide 
accurate and insightful data (Wakarmamu & Si, 2021). 

Data collection involved three primary techniques: interviews, observation, and 
documentation. Semi-structured interviews were conducted to capture participants’ personal 
experiences and perspectives, while non-participant observations were utilized to record 
authentic online educational interactions. Documentation, including syllabi, teaching 
materials, and university guidelines, supplemented primary data sources. Data analysis 
followed Creswell's six-phase model: data collection, coding, theme development, 
interpretation, reporting, and validation (Hijriah et al., 2023). Source triangulation, by cross-
verifying information from lecturers and students, and technique triangulation, by comparing 
data obtained through interviews, observations, and documents, were implemented to ensure 
data credibility. These measures collectively strengthened the reliability and validity of the 
study findings, allowing for a comprehensive understanding of the integration of respect and 
responsibility values within the university’s online character education framework. 

Results 

The moral value of respect in character education, according to Thomas Lickona, is 
realized by fostering student character development so that they respect the diversity of their 
surrounding environment. Similarly, the moral value of responsibility is cultivated by instilling 
in students a responsible attitude toward fulfilling tasks and obligations within the academic 
setting. Management serves as a crucial mechanism for integrating the moral values of 
respect and responsibility into the learning process. Based on the framework proposed by GR 
Terry, management encompasses four fundamental functions: planning, organizing, 
actuating, and controlling (Yana & Ma’arif, 2023). The implementation strategy for character 
education management in higher education begins with planning, which involves designing 
the Semester Learning Plan (RPS) to incorporate character-based elements into each course. 
Subsequently, organizing character education is achieved by asserting campus authority and 
clarifying the roles of lecturers and students in supporting the success of character education 
initiatives. The next step, actuating, is operationalized through practices such as developing 
character-based learning guidelines, employing the contextual teaching and learning (CTL) 
model, and applying participatory learning approaches. Finally, controlling is realized through 
supervision activities, which include evaluating character education programs, processes, and 
outcomes to ensure their effectiveness (Hakim, 2020). 

1. Strategic Planning for Character Education Integration 

Character education planning at Muhammadiyah University of Yogyakarta Cyber is 
reflected through the concept of Al-Islam and Muhammadiyah, the Semester Learning Plan 
(RPS), and the structured curriculum of the courses offered. Al-Islam and Muhammadiyah are 
part of the Catur Dharma in Muhammadiyah education, which consists of four main concepts 
(Muhammadiyah & Pekalongan, 2019): first, the basic concept of Dharma I focuses on the 
development of faith, morals, worship, and muamalah; second, Dharma II emphasizes 
education and teaching, including the transfer of conceptual, theoretical knowledge, skills, and 
attitudes; third, Dharma III relates to research activities aimed at discovering truth and 
cultivating critical thinking; and fourth, Dharma IV centers on community service, aimed at 
enhancing knowledge, community understanding, skills, and attitudes in societal 
engagement. 

The concept of Al-Islam and Muhammadiyah aligns with Thomas Lickona’s view of 
character education in educational institutions. This integration is evident in the university's 
vision, mission, academic curriculum, and semester learning plans (RPS). The vision of 
Universitas SiberMu is to become a trusted, leading, and prominent cyber university that 
provides broad access to quality education based on progressive Islamic values, while one of 
its missions is to make Al-Islam and Muhammadiyah a source of values for every university 
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activity. Furthermore, one of the institutional goals reflecting the moral value of responsibility 
is the implementation of online-based university management with prime and responsible 
services (Leaders and Officials of Muhammadiyah Cyber University, 2024). 

However, in the character education planning process, there appears to be no specific 
planning directed toward enhancing students' respectful character. In contrast, the moral 
value of responsibility is clearly observable through the inclusion of individual assignments, 
quizzes, and examinations outlined in the RPS, such as in the learning matrix of the 
introductory management course. This indicates that while responsibility is systematically 
incorporated into academic documents, the cultivation of respect as a moral character 
requires further emphasis in the planning of learning activities. 

 

Table 1. Introduction to Management Course Learning Matrix 

 

No 

Sub-
CPMK 

(Expecte
d final 

capabilit
y) 

Study 
Materials 

Topics/Sub 
Topics 

Learning 
methods 

Exercises 
performed/ 

Learning 
Experience 

Assessment 
Criteria 

(Indicators) 

Asynchr
onous 

Sync   

1 

Students 
are able 
to 
understa
nd the 
basic 
concept
s of 
manage
ment 
and 
organiza
tion 

Basic 
concepts 
of 
managem
ent and 
organizati
on 

- Explanati
on of 
Study 
Contract 

- Understa
nding 
managem
ent and 
managers 

- Definition 
of 
Organizat
ion 

- Benefits 
of 
studying 
managem
ent 

- History of 
Managem
ent 
Developm
ent 

 ✓ Task, 
Discussion, 
and Case 
Study 

Hard Skill 

- Ability to 
explain 

- Active 
participation 
in class 

- Quality/depth 
of material 

- Soft Skill 

- Analytical Skill 

- Leadership 
Skill 

- Communicatio
n Skill 

- Build 
Networking 
Skill 

2 
Students 
are able 
to 

External 
and 
internal 

- Managem
ent action 

✓  Task, 
Discussion, 

Hard Skill 
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understa
nd the 
challeng
es in the 
external 
environ
ment 
and the 
importa
nce of 
organiza
tional 
culture. 

environme
nt and 
organizati
onal 
culture 

perspecti
ve 

- Character
istics and 
advantag
es of 
organizati
onal 
culture 

- Issues 
related to 
organizati
onal 
culture 

- Identifyin
g the 
business 
environm
ent in 
general 
and 
specifical
ly 

and Case 
Study 

- Ability to 
explain 

- Active 
participation 
in class 

- Quality/depth 
of material 

- Soft Skill 

- Analytical Skill 

- Leadership 
Skill 

- Communicatio
n Skill 

- Build 
Networking 
Skill 

 
Planning for character education integration at Muhammadiyah University of 

Yogyakarta Cyber is strategically designed to reflect key values of responsibility, particularly 
within the Semester Learning Plan (RPS) framework. As illustrated in Table 1, the Introduction 
to Management course outlines specific learning outcomes (Sub-CPMK), study materials, 
learning methods, and assessment criteria, providing a structured mechanism for embedding 
responsibility through both hard and soft skill development. The inclusion of tasks, 
discussions, and case studies during asynchronous and synchronous learning sessions 
demonstrates a clear orientation towards nurturing individual accountability and leadership 
capabilities among students. In particular, the assessment indicators emphasize not only 
cognitive competencies like the ability to explain and the quality of material but also critical 
soft skills such as analytical thinking, leadership, communication, and networking abilities. 
This deliberate alignment showcases how the university systematically embeds responsibility 
within academic experiences. 

Nevertheless, when examining the same learning matrix, it becomes apparent that the 
aspect of respect—one of the core moral values in character education according to Lickona—
is not yet explicitly articulated in the learning objectives, methods, or assessment indicators. 
For instance, while analytical skills and leadership are highlighted, competencies such as 
empathy, tolerance, and respect for diverse opinions do not appear as formalized outcomes 
in Table 1. This indicates a potential gap in the current character education planning, wherein 
the moral cultivation of respect, although fundamentally important, may not be sufficiently 
structured or assessed through formal academic mechanisms. Consequently, future 
improvements in curriculum planning might consider integrating respect-related 
competencies explicitly, ensuring that character education at Universitas SiberMu 
encompasses a more holistic moral development. 

Moreover, the strategic planning as captured through courses like the Introduction to 
Management provides a replicable model for other subjects across faculties to systematically 
integrate character education. The existing framework in Table 1 already offers a strong 
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foundation by connecting learning activities with specific character outcomes, particularly 
responsibility. Enhancing this framework to also promote values such as respect could involve 
adding targeted activities—such as peer collaboration projects, reflective exercises on 
diversity, or role-play scenarios focusing on ethical decision-making—which would enrich 
students' interpersonal character development. Thus, by broadening the scope of the RPS 
beyond responsibility, Universitas SiberMu can further solidify its commitment to nurturing 
well-rounded graduates grounded in both professional competence and ethical character. 

2. Organizing Collaborative Efforts for Character Development  

The organization of character education implemented by the management study 
program is managed by all stakeholders such as the foundation and lecturers at Universitas 
SiberMu Yogyakarta, both in the form of creating academic curricula and course RPS. 
Lecturers must be able to manage learning materials in each course so that they can be 
integrated with Islamic and Muhammadiyah values. When associated with Thomas Lickona's 
moral values, there is one related moral value, namely the moral value of cooperation. The 
values of respect and responsibility can be seen from the behavior of all stakeholders in 
working together to design character and technology-based learning. Lecturers respect the 
policies that have been set in the institution and are responsible for realizing the policies that 
have been set. This is in accordance with the results of interviews related to stakeholders who 
play a role in implementing character education management. 

“If all of that has an impact. I mean from our side, for example with the education staff 
too, because the implementation is more towards catur dharma. So every activity, usually, is 
all about the Quran. So teaching goodness like that. From your cyber side, everything. So for 
example, when... During a public lecture, the Chancellor said, the Deputy Chancellor. If here, 
maybe the Vice Chancellor, if here, the Deputy Chancellor. Like that. Well, if for example, it is 
because the majority of all of those people are already working, even these people are actually 
the ones who are parents. Oh yeah. So it's a bit the other way around. This is actually also a 
finding. Because of what, they are the ones who become parents. Well, usually it's even better. 
Because of what? When, for example, these parents already have knowledge and are 
educated, they also have the opportunity to educate their children better like that.”(AT, 
personal communication, June 5, 2024) 

The management of character education at Universitas SiberMu Yogyakarta is not 
limited to curriculum development but extends to the organizational culture fostered among 
all university elements. The emphasis on collaboration among lecturers, administrative staff, 
and leadership reflects a systematic effort to internalize Islamic and Muhammadiyah values 
into everyday academic and non-academic activities. Stakeholders not only design formal 
documents such as RPS but also actualize moral education during public lectures, student 
services, and university events. This holistic integration ensures that the environment 
supports the growth of respect, responsibility, and cooperation as core moral values that 
Thomas Lickona emphasized as essential in character formation (Lickona, 2012). 
Consequently, the university environment becomes an incubator for nurturing students' 
ethical awareness through consistent modeling by adults within the institution. 

Furthermore, the testimony provided by a stakeholder highlights the critical role of 
experienced and mature individuals—many of whom are parents—in enhancing the 
implementation of character education programs. The insight that parents who are already 
educated and socially responsible tend to have a stronger commitment to moral education 
suggests an intergenerational transmission of values, which strengthens the institution’s 
cultural foundation. This condition enables a more organic development of student character 
because the educational process is reinforced by consistent examples from university staff 
who naturally embody the moral principles they seek to instill. It also reflects the 
organizational strategy of maximizing human resources by aligning professional 
responsibilities with personal moral commitments. 
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In operational practice, organizing collaborative efforts for character development 
also requires structured communication and coordination mechanisms. Regular coordination 
meetings, seminars, and reflective discussions are necessary to ensure that all stakeholders 
share a common understanding of the goals, processes, and outcomes expected from the 
character education initiative. Through these forums, lecturers and staff can share best 
practices, discuss challenges, and collectively seek solutions, thus fostering a culture of 
continuous improvement. The active engagement of all parties underlines the institution’s 
commitment to a participatory management style, which is crucial for sustaining character 
education efforts over the long term (Yana & Ma’arif, 2023). 

3. Implementing Respect and Responsibility in Digital Learning Environments 

Universitas SiberMu Yogyakarta has integrated the moral values of respect and 
responsibility into its digital learning environments. Respect is fostered through discussions 
conducted in every class meeting, encouraging students to appreciate and value the opinions 
of others. In addition, students are motivated through the provision of motivational words 
from lecturers, aimed at enhancing their enthusiasm and engagement in the learning process. 

“...the term is also more appreciative when for example we also give motivational 
words...”(AT, personal communication, June 5, 2024) 

 

 

Figure 1. Words of motivation 

 
Lecturers also emphasize students’ rights and obligations through a mutually agreed 

learning contract. Despite the fully online learning system, lecturers maintain a protective and 
supportive environment for students. Opportunities are provided for students to share their 
knowledge and experiences in a conducive setting. 

“So far there is none, the lecturers are more open to all students, so if students want 
to ask questions and want help, they have to tell the lecturer. The lecturer never asks one of 
the students like "what are your problems?" Never. They always ask more in general, "Is there 
a problem? If there is a problem, we can talk privately."(MA, personal communication, March 
30, 2024) 

Moreover, lecturers accommodate the diverse backgrounds of students, many of 
whom are working adults, by offering flexible communication and engagement outside regular 
academic schedules. 

“I have. Because if the students who are already fathers and mothers, they will confide 
in me. I have. For example, I go overboard from 1 to 4. Well, it's okay. Often, for me. Especially 
at night, it usually goes until 10. That's because I tell stories to students. The students tell 
stories to each other, not me. I just listen. Because from various things, right? Oh, in this place, 
they tell stories. Like that.(AT, personal communication, June 5, 2024) 

Given that SiberMu Management Study Program students originate from diverse 
regions across Indonesia, spanning various age groups and responsibilities, the program is 
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designed with high flexibility. This system enables students to complete assignments, 
examinations, and attendance requirements according to their individual circumstances, 
fostering mutual respect among students, particularly regarding time management and 
generational differences. 

The character of responsibility among students is manifested through mandatory 
completion of assignments, quizzes, and examinations, as well as attendance requirements 
via the Learning Management System (LMS). Students' discipline is reflected in their 
adherence to deadlines and punctuality in submitting academic requirements. In synchronous 
learning sessions conducted via Zoom, attendance is not mandatory, as Zoom is intended as 
a supplementary facility rather than a primary attendance mechanism. Attendance records 
are exclusively maintained through the LMS, regardless of students' participation in Zoom 
sessions. 

However, the final examination process, termed UCPMK (Course Learning 
Achievement Exam), is mandatory and conducted synchronously without exception. The 
UCPMK system differs significantly from conventional universities, where exam schedules are 
rigidly fixed for each course. At SiberMu, examinations are administered flexibly, allowing 
multiple sessions and diverse course examinations to be held simultaneously within a single 
Zoom room. Meanwhile, assignments and quizzes are consistently assigned throughout the 
semester in all courses, with extended deadlines akin to attendance submissions. 
Consequently, students are expected to demonstrate responsibility by completing all 
academic tasks in a timely manner by the end of the semester. 

4.  Monitoring and Evaluating Character Formation Initiatives 

Universitas SiberMu Yogyakarta supervises the implementation of character 
education initiatives through systematic learning evaluations. Nevertheless, one student 
informant reported that learning surveys had never been conducted within the Management 
Study Program. This situation was later clarified by a Management lecturer, who explained 
that the absence of surveys was due to changes implemented by the university's quality 
assurance institution. 

The supervision of character education at Universitas SiberMu also includes the 
assessment of student character, which is carried out not only by lecturers but also by course 
tutors. In several Semester Learning Plans (RPS) within the Management Study Program, 
character development is formally assessed, and students are awarded specific scores for 
character-related competencies. The criteria for student affective assessment are detailed in 
table 2. 

Table 2. Assessment Criteria 

No ASPECT TYPE OF ACTIVITY SCORE 

1 
Cognitive & Affective 

Abilities 

Quiz 20 

Attitude and Activeness (Presence) 15 

UCPMK 30 

2 Psychomotor 

Task 20 

Independence 15 
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Supervision of student responsibility is further facilitated through the course progress 
bar feature accessible by lecturers. This tool enables lecturers to monitor the completion 
status of assignments, quizzes, tests, and attendance for each student. Through this system, 
lecturers can evaluate students' sense of responsibility in fulfilling academic obligations 
across various learning activities. 

Conversely, the character value of respect was not evidently monitored during the 
evaluation of character education implementation, as neither observations nor informant 
testimonies indicated explicit mechanisms related to respect within the supervision process 
at Universitas SiberMu Yogyakarta. An illustration of the course progress monitoring tool is 
presented in figure 2. 
 

 

 

Figure 2. Course Progress Bar 

 
The progress bar displays the percentage of learning activities completed by each 

student, including the last login time and the extent of progress within the course. This feature 
enables lecturers to monitor student engagement and send reminders to students who have 
incomplete tasks, thereby reinforcing the cultivation of responsibility throughout the learning 
process.  

Discussion 

The integration of the moral values of respect and responsibility, as conceptualized by 
Thomas Lickona, into the management of online-based character education at Universitas 
Siber Muhammadiyah Yogyakarta reflects an evolving approach to education in digital 
settings. Character education remains a fundamental aspect of national education standards, 
as emphasized by Law No. 20 of 2003 and the Regulation of the Minister of Education, Culture, 
Research, and Technology No. 53 of 2023, requiring students to achieve competencies in 
attitude, skills, and knowledge (Nurmaidasari et al., 2023; Sailah et al., 2014). Within online 
learning, challenges persist due to the predominant emphasis on cognitive and skill 
development at the expense of affective aspects (Jamila et al., 2021; Syafril, 2019). In 
conventional on-site educational contexts, character education has been widely implemented 
(Oktavian & Hasanah, 2021; Putra, 2022), yet systematic incorporation of Lickona's character 
values in fully online institutions remains less explored (Didik & Supriyadi, 2022; Rahman & 
Wassalwa, 2019). Efforts to adapt moral education management to digital learning 
environments, therefore, represent an important contribution to the broader educational 
discourse (FAJRIN & MACHALI, 2023). 
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Universitas SiberMu demonstrates a systematic embedding of responsibility within 
academic processes, particularly through structured learning designs such as the Semester 
Learning Plan (RPS) and digital learning activities. Responsibility is actively promoted via 
assignment submissions, quizzes, and examination procedures, establishing clear behavioral 
expectations for students (Lickona, 2012). Conversely, respect, while implicitly encouraged 
through discussion forums and motivational interactions, has yet to be formally integrated 
into learning outcomes or assessments (Hakim, 2020). This asymmetry between the two 
values indicates a key area for development in the management of online character education 
at SiberMu, where responsibility is institutionalized while respect remains modeled informally 
(Baiocchi, 2019; Snyder et al., 2012). 

Collaborative stakeholder engagement emerges as another crucial aspect in fostering 
character education at SiberMu. Administrators, lecturers, and staff work together to model 
character values through academic and social activities, cultivating a supportive educational 
culture (Bahri et al., 2022; Yana & Ma’arif, 2023). Insights from interviews reveal that senior 
personnel, many of whom are parents, contribute significantly to the transmission of 
character values through their lived experiences (Sator et al., 2019; Wong et al., 2024). This 
organic integration of moral values aligns with prior understandings of the importance of adult 
modeling in social-emotional learning environments (Richardson et al., 2009; Stern et al., 
2010), though it also highlights a reliance on informal character reinforcement over 
curriculum-driven instruction. 

In terms of monitoring and evaluation, SiberMu predominantly assesses responsibility 
through progress tracking systems and affective evaluations embedded in course 
assessments. The LMS enables lecturers to monitor completion rates, participation, and 
attendance, offering quantitative metrics for evaluating responsibility (Fajarianto et al., 2024; 
Rais et al., 2022). However, behaviors linked to respect are not directly measured, exposing a 
gap in the monitoring system (Basori et al., 2023; Mahmud & Dirawan, 2015). This imbalance 
between measurable and affective dimensions reflects broader challenges in capturing 
attitudinal aspects of character education in online learning environments (Bates, 2016; Pane 
et al., 2017). 

In comparison to conventional institutions, efforts at SiberMu reveal that character 
education management can be effectively adapted to fully online environments. The 
structured integration of responsibility through digital platforms aligns with previous findings 
emphasizing curricular embedding as a reinforcement of moral behaviors (Fajarianto et al., 
2024; Mahmud & Dirawan, 2015). Nonetheless, the absence of spontaneous social 
interactions, common in face-to-face settings (Dishon & Goodman, 2017; Harrington et al., 
2001), presents barriers to naturally fostering respect in digital contexts. Addressing this gap 
requires deliberate instructional strategies targeting interpersonal moral development 
(Barbosa, 2017; Eklund et al., 2018). 

Strategic management practices at SiberMu have helped mitigate several challenges 
posed by technological mediation in character education. Emphasis on careful planning, 
stakeholder collaboration, and consistent supervision resonates with best practices 
advocated in the character education literature (Muchtar & Suryani, 2019; Santika, 2020). 
Nonetheless, limited formalization of respect contrasts with initiatives that advocate 
structured programs for developing socio-emotional competencies in online settings (Suh, 
2023; Wong et al., 2024). While progressive in its responsibility management, SiberMu's 
approach highlights the need for comprehensive curriculum innovation to nurture multiple 
moral competencies in cyber universities (Liao, 2020; Lindgren et al., 2024). 

The disparity between the integration of responsibility and respect can be attributed 
to the operational nature of digital education, which naturally prioritizes task completion and 
measurable outcomes, thus favoring responsibility over respect. Fostering respect, requiring 
subtle interpersonal interactions and emotional intelligence, proves more challenging within 
asynchronous, text-based platforms (Andriani et al., 2023; Baiocchi, 2019). These findings 
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illustrate that while moral education is achievable in online contexts, differentiated strategies 
are essential to address the nuances of each moral value (Maisyaroh et al., 2023; Toker, 2022). 
Interpretation of these results should be cautious, as quantitative evaluations alone may not 
fully capture the complexities of affective and relational student development (Leffel et al., 
2014; Selivanova et al., 2019). Future studies could benefit from mixed-method approaches 
that integrate both behavioral and attitudinal assessments. 

Given these insights, online universities like SiberMu have the potential to serve as 
exemplars in cultivating responsibility through strategic planning and academic management. 
However, further innovation is necessary to elevate respect as a core moral competency 
within the digital curriculum. Implementing peer collaboration projects, reflective discussions, 
and ethical scenario-based learning may foster deeper engagement with respect-related 
values (Ariani et al., 2022; Harun & Usman, 2022). Additionally, the success of collaborative 
character modeling among stakeholders suggests that leveraging personal modeling and 
intergenerational learning remains crucial (Masaong & Mas, 2019; Sha et al., 2023). As hybrid 
and online education models become increasingly prevalent, SiberMu's experiences offer 
valuable guidance for shaping future policies and pedagogical practices to support balanced 
moral development in digital education environments (Maisyaroh et al., 2024; Pangastuti et 
al., 2025). 

Conclusion 

This study aimed to investigate the integration of the moral values of respect and 
responsibility, based on Thomas Lickona’s perspective, within the online character education 
management at Siber Muhammadiyah Yogyakarta University. The findings reveal that while 
responsibility has been effectively embedded in the academic framework through structured 
planning, learning activities, and assessment mechanisms, the value of respect has not yet 
been systematically incorporated into formal academic documents or evaluation criteria. 
These insights underscore the potential of online universities, like SiberMu, to become models 
for cultivating responsibility through strategic educational management, although they also 
highlight the necessity for deliberate efforts to strengthen respect-related competencies 
within digital learning environments. The study's limitations include a focus on a single 
institutional context, reliance on qualitative data sources, and the potential bias in informants' 
perspectives, which may not fully capture the breadth of student experiences across diverse 
courses. Future research should explore the development of explicit respect-based learning 
outcomes, examine student perceptions longitudinally across different faculties, and design 
intervention models that holistically integrate respect and responsibility in online higher 
education settings. 
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