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	Purpose – The primary objective of this study was to analyze the influence of teaching skills in private tutoring on student learning motivation.
Design/methods– The research adopted a quantitative approach, utilizing a descriptive correlational analysis method to understand the interaction between private tutoring teaching skills (independent variable) and student learning motivation (dependent variable). The sample consisted of 63 sixth-semester students from the Faculty of Tarbiyah and Teacher Training engaged in private tutoring. Data were collected through questionnaires and analyzed using SPSS and SmartPLS 4, focusing on validity, reliability, and hypothesis testing.
Findings – The study revealed significant correlations between teaching skills in private tutoring and various motivational factors, including intrinsic and extrinsic motivation, relevance, and knowledge transfer. It demonstrated the substantial influence of private tutor teaching skills on enhancing student learning motivation.
Research implications/limitations – This research contributes to the broader understanding of the role of teaching skills in student motivation, particularly in private tutoring contexts. However, the study acknowledges its limitations, including its sample size and focus, suggesting the need for further research with a more diverse sample and exploration of additional motivational factors.
Practical implications – The findings have practical implications for teacher training programs, highlighting the necessity of developing personalized teaching strategies to foster student engagement and learning outcomes. The study suggests that private tutors with specific pedagogical competencies can significantly impact student motivation compared to regular classroom teaching.
Originality/value – This research offers new insights into educational psychology by demonstrating the significant impact of private tutoring teaching skills on student learning motivation. It fills a gap in the existing literature by providing quantitative evidence of this relationship and suggesting practical applications in teacher training and educational practice.
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Introduction
The educational trajectory of students in higher education is pivotal in shaping their futures and societal development. In Indonesia, students are regarded as the highest stratum of education, necessitating academic solid abilities and robust motivation to realize their aspirations and objectives (Auliyanti et al., 2019). This study investigates the impact of teaching skills, particularly in private tutoring, on enhancing student motivation, an essential factor in academic and personal development. The role of private tutors in motivating students is increasingly recognized as crucial in the educational landscape (Eckes et al., 2018; Ratminingsih et al., 2018). This research aims to explore this dynamic and its implications for student success.
Globally, educational systems emphasize nurturing students' intrinsic motivation along with their knowledge. This is especially relevant in education faculties, where students prepare to become future educators. Intrinsic factors like personal interest and creativity, and external factors such as career opportunities and financial incentives, significantly influence their teaching motivation (Auliyanti et al., 2019; Drakulić, 2022; Wang & Lee, 2019). The interplay between these factors and their impact on student motivation forms a core focus of this study (Soltanian & Ghapanchi, 2021; Tsai et al., 2020). Understanding these dynamics is critical to enhancing teaching effectiveness in future educators.
The relationship between teaching and learning is critical in understanding student motivation. Students who engage in teaching, whether in schools or as private tutors, often demonstrate increased motivation to learn, driven by clear career goals or financial needs (Ismail et al., 2020). This motivation benefits their academic success and enhances their teaching effectiveness. However, sustaining and enhancing this motivation presents challenges this study seeks to address (Moote, 2019; Orsini et al., 2020).
Research indicates various strategies to boost the learning motivation of students who teach. Effective time management, structured study plans, and a supportive social and educational environment are vital for maintaining motivation and achieving academic success (Auliyanti et al., 2019; Cheng et al., 2020). Additionally, teacher autonomy support and differentiated structure in learning environments correlate with student motivation (Domen et al., 2020; Tam et al., 2020). These findings inform the current study's focus on the role of private tutoring in enhancing student motivation.
The literature reveals gaps and controversies regarding the most effective methods to enhance student motivation through teaching skills. This study aims to bridge these gaps by analyzing the influence of private tutoring as a teaching skill on student motivation (Borghouts et al., 2023; Descals-Tomás et al., 2021). It seeks to contribute to understanding the dynamic interplay between teaching and learning, focusing on private tutoring (Aničić & Divjak, 2022; Mahler et al., 2018). The findings are expected to provide new insights into practical teaching approaches and their impact on student motivation.
The research explores how private tutoring can enhance student motivation in teacher education programs. The findings aim to offer valuable insights into the effectiveness of private tutoring in boosting student motivation and contributing to the discourse on teaching practices and student success (Nakata, 2023; Sum et al., 2022). This study also examines the broader implications of private tutoring on educational outcomes and student development (Brandmiller et al., 2020; Oyserman et al., 2021). A key focus is the potential benefits of private tutoring in fostering a more motivated and effective learning environment.
This study analyzes how teaching skills employed in private tutoring can elevate student motivation, which is crucial in education. By focusing on the influence of teaching skills in private tutoring, the research provides new insights into enhancing student motivation through practical teaching approaches (Banegas et al., 2020; Telyani et al., 2021). This is particularly important in teacher education, where students must master the subject matter and motivate themselves and their students (Froment et al., 2022; Maldonado et al., 2019). The outcomes are expected to offer valuable insights for educators, policymakers, and practitioners in the field of education. 
Methods
The research design of this study was rooted in a quantitative approach, explicitly utilizing a descriptive correlational analysis method. This approach was selected to systematically and accurately describe the conditions under study and elucidate the relationships between the investigated variables. The primary focus was on two variables: teaching skills as a private tutor (X), the independent variable, and student learning motivation (Y), the dependent variable. This methodological choice was informed by the objective of understanding how these variables interact and influence each other in private tutoring (Auliyanti et al., 2019). The population targeted for this study consisted of sixth-semester students at the Faculty of Tarbiyah and Teacher Training, all engaged in private tutoring. The total number of students in this population was 76. To select a representative sample, Slovin's formula was applied, resulting in 63 respondents chosen for the study. Data collection incorporated both primary and secondary sources. Primary data were obtained via questionnaires filled out by students who were private tutors in FITK, while secondary data were derived from existing journal articles and information media. The study's analytical techniques included validity, reliability, and hypothesis testing, ensuring a comprehensive data evaluation (Auliyanti et al., 2019).
The study employed a non-random sampling technique for data collection and analysis procedures. Closed-ended questionnaires were distributed to the selected FITK students working as private tutors. The responses provided a rich dataset for analysis, which was processed using percentage techniques and the product-moment correlation. To facilitate this analysis, two software tools were utilized: SPSS (Statistical Product and Service Solution) version 25.0 for Windows and SmartPLS 4. These tools enabled a detailed and accurate examination of the data, ensuring robust and reliable results. SPSS and SmartPLS 4 were instrumental in calculating the statistical relationships between teaching skills and student learning motivation, providing quantitative insights into these dynamics. Ririgrigal testing methods were applied to ensure the study's reliability and validity. The validity test assessed the appropriateness of the questionnaire items about the research objectives, while the reliability test confirmed the consistency of the responses. These tests were pivotal in establishing the accuracy and trustworthiness of the data, thus reinforcing the validity of the findings. 
Results 
Learning Motivation
In Frederick Herzberg's theory, two factors influence motivation and job satisfaction. According to Herzberg, hygiene factors such as working conditions, salary, and company policies can cause dissatisfaction if they do not meet expectations. Meanwhile, motivational factors such as achievement, recognition, responsibility, and personal growth can increase motivation and job satisfaction.
Motivation plays a crucial role in the learning process, where it can be described as factors that drive individuals to take action and achieve goals (Auliyanti et al., 2019). In this context, motivation reflects an energy change marked by compelling urges and responses that emerge in the effort to achieve goals. Motivation relates to movement or action as a guide and driver in producing behavioral changes. According to Bomia et al., learning motivation refers to the readiness, desire, need, and existence of a student's drive to be actively involved in the learning process until achieving goals or success. Students with high learning motivation generally have a more remarkable ability to persevere in completing tasks than those with low learning motivation (Auliyanti et al., 2019).
Teaching Skills
As explained by Kyriacou, teaching skills refer to the activities conducted by a teacher in the teaching process using specific approaches and procedures that can be applied to students. Teaching skills are an essential part of a teacher's pedagogical competence that must be mastered, including the ability to guide students' learning activities. Thus, teaching skills are actions taken to facilitate students' learning process, both directly and indirectly, to achieve desired learning outcomes. The success of teaching methods dramatically influences the entire situation in the teaching and learning process (Auliyanti et al., 2019).
Teaching skills can be acquired through an effective teacher education program. Furthermore, there are principles of learning that can be applied in the learning process, tailored to specific skills obtained by teachers through education and training. Teachers' teaching skills can be measured through eight indicators, namely: (1) set education, which is the skill of opening learning; (2) explaining, which is the skill of explaining; (3) closure, which is the skill of closing learning; (4) questioning, which is the skill of asking questions; (5) reinforcement, which is the skill of providing reinforcement; (6) stimulus variation, which is the skill of performing variations; (7) demonstration, which is the skill of demonstrating; (8) using blackboard, which is the skill of using the blackboard (Auliyanti et al., 2019).
Private Tutor
A private tutor is an educator who provides individual learning to their students outside of school hours. They are responsible for delivering instruction, transferring knowledge to their students, and providing a positive example. The main difference between a private tutor and a regular teacher lies in their approach to teaching. A private tutor focuses more on a personal approach, where one teacher teaches a few students, typically between one to four (maximum). In contrast, a regular teacher teaches more students in a class, usually between 20 to 30 students. One of the advantages of a private tutor is the flexibility in determining the time and place of learning for their students, such as at the student's home or other locations, depending on the agreement between the tutor and student (Auliyanti et al., 2019).
Being a private tutor is not just about being a teacher but also involves understanding the role of an educator. Being a teacher and educator means having unique skills that are useful in the teaching process. There are four components that a private tutor must master in conducting teaching, namely: (1) planning and implementing teaching and learning activities; (2) organizing; (3) approaching personally; and (4) guiding and facilitating the learning process (Manajemen et al., 2018).
Validity Test
To test the relationship between the score of each question and the total score of a variable, a validity test of the data is conducted using Pearson correlation. Pearson correlation is a statistical method used to analyze the extent of the relationship between two variables. A validity test is used to determine the validity or invalidity of a questionnaire.
[image: ]Table 1. Validity Test








Source: Data processed by SPSS
Based on the testing results using SPSS version 25, it can be concluded that all the questions used to measure variables in this study have a correlation coefficient greater than 0.3, in line with the recommendations from Sugiyono. For qualitative data to be valid, the correlation coefficient r must reach at least 0.3. The significance level also shows a value of less than 5% or 0.05. Therefore, it can be stated that all questionnaires used in this study have good validity (Auliyanti et al., 2019).
Reliability Test
A reliability or reliability test is conducted to assess the extent to which a questionnaire used can produce consistent results if measured again on the same subject at a different time. A questionnaire is considered reliable if stable, so its repeated use will yield similar results.
According to (Auliyanti et al., 2019), reliability testing can be done using Cronbach's Alpha coefficient. The reliability index criteria are differentiated in the table 2:
Table 2. Reliability Test
	No
	Interval Alpha Cornbach
	Level of Reliability

	1. 
	0,000 – 0,20
	Less Reliable

	2. 
	0,201 – 0,40
	Somewhat Reliable

	3. 
	0,401 – 0,60
	Moderately Reliable

	4. 
	0,601 – 0,80
	Reliable

	5. 
	0,801 – 1,00
	Highly Reliable


Source: (Auliyanti et al., 2019).
Cronbach's test is commonly used to determine the reliability level of a questionnaire. Cronbach's Alpha results range from 0 to 1. It is considered reliable if the Cronbach's Alpha value is more significant than 0.60 (Siregar, 2012).
[image: ]Table 3. Reliability Test Results
Source: Data processed by SPSS
Based on the reliability test table, table 3, it can be concluded that each variable in this study, namely the variables of private teacher experience, interest and engagement, extrinsic motivation, intrinsic motivation, relevance and knowledge transfer, and learning motivation, have Cronbach's Alpha values ≥ 0.60. Therefore, it can be concluded that all tested variables have good reliability.
Hypothesis Testing
According to (Auliyanti et al., 2019), hypothesis testing is conducted using the bootstrapping method. To determine the significance of the hypothesis, regression analysis is conducted by comparing the p-value with the significance level of 5% (α=5%). A hypothesis is considered significant if the probability value (p-value) is less than 5%.
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The relationship between private teacher experience and learning motivation
Based on data analysis using SmartPLS, a p-value of 0.000 < 0.050 was obtained. Therefore, private teacher experience has a significant influence on learning motivation. An increase in the variable of private teacher experience will significantly impact the increase in learning motivation. In contrast, a decrease in the variable of private teacher experience will significantly impact the decrease in learning motivation.
The relationship between interest and engagement with learning motivation
Based on data analysis using SmartPLS, a p-value of 0.000 < 0.050 was obtained. Therefore, interest and engagement have a significant influence on learning motivation. An increase in the variable of interest and engagement will significantly impact the increase in learning motivation. In contrast, a decrease in the variable of interest and engagement will significantly impact the decrease in learning motivation.
The relationship between extrinsic motivation and learning motivation
Based on data analysis using SmartPLS, a p-value of 0.000 < 0.050 was obtained. This indicates that extrinsic motivation has a significant influence on learning motivation. An increase in the variable of extrinsic motivation will significantly impact the increase in learning motivation. In contrast, a decrease in the variable of extrinsic motivation will significantly impact the decrease in learning motivation.
The relationship between intrinsic motivation and learning motivation
Based on data analysis using SmartPLS, a p-value of 0.000 < 0.050 was obtained. Therefore, intrinsic motivation has a significant influence on teacher motivation. An increase in the variable of intrinsic motivation will significantly impact the increase in teacher motivation. In contrast, a decrease in the variable of intrinsic motivation will significantly impact the decrease in teacher motivation.
The relationship between relevance and knowledge transfer with learning motivation
Based on data analysis using SmartPLS, a p-value of 0.000 < 0.050 was obtained. This indicates that relevance and knowledge transfer significantly influence learning motivation. An increase in the variable of relevance and knowledge transfer will significantly impact the increase in learning motivation. In contrast, a decrease in the variable of relevance and knowledge transfer will significantly impact the decrease in learning motivation.
Discussion
The research question investigates how private tutoring skills enhance student learning motivation. Herzberg's theory identifies hygiene and motivational factors influencing motivation and job satisfaction (Auliyanti et al., 2019). Similarly, motivation in learning is essential, driving individuals to achieve goals and produce behavioral changes (Auliyanti et al., 2019). As defined by Kyriacou and elaborated by Auliyanti et al. (2019), teaching skills are crucial for guiding student learning activities. The role of a private tutor, as described by Auliyanti et al.(2019), emphasizes individualized teaching approaches.
The results demonstrate a significant relationship between teaching skills and learning motivation. Herzberg's theory underpins the study's findings, where motivational factors like achievement and recognition enhance learning motivation (Auliyanti et al., 2019). As supported by (Auliyanti et al., 2019), teaching skills contribute to effective learning processes. Moreover, the private tutor's role, focusing on individualized instruction (Auliyanti et al., 2019), aligns with the observed increase in student motivation.
Comparing the results with previous studies, the impact of teaching skills on motivation aligns with Eckes et al., (2018), who found that structured extracurricular settings positively affect student motivation when teachers support autonomy. This research supports Ratminingsih et al., (2018), who observed enhanced student motivation and academic achievement with interactive game-based English language teaching. In contrast, Tam et al., (2020) reported a negative impact of teacher boredom on student motivation, highlighting the importance of engaging teaching practices.
Further comparison with existing literature reveals congruence with studies emphasizing the role of teacher autonomy support and differentiation in student motivation (Domen et al., 2020). Wang & Lee (2019)noted differences in teacher and student perceptions of motivational factors in English as a Foreign Language learning, suggesting the significance of understanding student perspectives. Drakulić (2022) highlighted the importance of students' subjective perceptions of foreign language teachers in motivation, aligning with the current study's emphasis on personalized teaching approaches in private tutoring.
The findings suggest that practical teaching skills in a private tutoring context significantly enhance learning motivation. This is explained by the personalized attention and tailored teaching approaches private tutors provide (Manajemen et al., 2018). However, the study advises cautious interpretation of the results, considering the variability in teaching styles and student responses. The significance of these findings lies in their potential application in educational settings to foster increased student engagement and motivation.
Further explanation of the findings indicates their significance in understanding the dynamics of student motivation in learning environments. The research corroborates the role of teacher enthusiasm and subject-specific motivation in student performance (Mahler et al., 2018), emphasizing the impact of teacher behavior on student motivation. Additionally, the study highlights the need for ongoing professional development for teachers to enhance their teaching skills and, consequently, student motivation (Gomes et al., 2020).
The implications of this research are multifaceted. Firstly, it underscores the importance of teaching skills in enhancing student motivation, particularly in private tutoring contexts. This has practical implications for teacher training programs, emphasizing the development of personalized teaching strategies (Auliyanti et al., 2019). Furthermore, the study contributes to the broader understanding of educational motivation, suggesting that tailored teaching approaches can significantly impact student engagement and learning outcomes.
Conclusion
This study analyzed the impact of teaching skills, particularly in private tutoring, on student learning motivation. The findings indicate that motivation is a critical driver in the learning process, with factors such as achievement, recognition, responsibility, and personal growth playing significant roles. Teaching skills, including various pedagogical competencies, are essential in guiding student learning activities, and the study demonstrates their considerable influence on student motivation and engagement. With their individualized teaching approach, private tutors show a distinct advantage in enhancing student motivation compared to regular classroom teachers. The research employed validity and reliability tests to ensure data integrity, confirming the validity of the questionnaires through Pearson correlation and their reliability using Cronbach's Alpha. Hypothesis testing further established significant relationships between factors like private teacher experience, interest and engagement, extrinsic and intrinsic motivation, and relevance and knowledge transfer with learning motivation.
The implications of this research are multifaceted, highlighting the importance of teaching skills in student motivation, especially in private tutoring. The study suggests that teacher training programs should emphasize developing personalized teaching strategies. The research contributes to a broader understanding of educational motivation, proposing that tailored teaching approaches can significantly impact student engagement and learning outcomes. However, the study acknowledges its limitations and calls for further research with a more diverse sample and exploring additional motivational factors. This research provides a foundation for future studies to investigate the nuances of teaching skills and their effects on student motivation across different educational contexts.
[bookmark: _heading=h.1fob9te]References
Aničić, K. P., & Divjak, B. (2022). Work-integrated learning in higher education: Student, teacher and employer motivation and expectations. International Journal of Work-Integrated Learning, 23(1), 49–64. Scopus.
Auliyanti, M. F. E., Farida, N., Ibrahim, A., Janattaka, N., Erlis Wahyu Puji Santoso, Ningrum, A. R., Nungky Kurnia Putri, Safitri, E., Uep Tatang Sontani, Sarmiati, S., Kadir Kadir, Anwar Bey, Utu Rahim, Siregar, R. E., Sudargini, Y., Sulthoni, A. F., Suprayogo, R., Sutrisno Sutrisno, Supandi Supandi, … Faisal Ashar. (2019). Pengaruh Gaya Hidup, Kepercayaan Merek dan Kualitas Produk terhadap Keputusan Pembelian OPPO Smartphone (Studi Kasus Mahasiswa STIE Widya Gama Lumajang). Education and Learning Journal, 2(2), 118–125.
Banegas, D. L., Loutayf, M. S., Company, S., Alemán, M. J., & Roberts, G. (2020). Learning to write book reviews for publication: A collaborative action research study on student-teachers’ perceptions, motivation, and self-efficacy. System, 95. Scopus. https://doi.org/10.1016/j.system.2020.102371
Borghouts, L., Slingerland, M., Weeldenburg, G., van Dijk-van Eijk, B., Laurijssens, S., Remmers, T., & Haerens, L. (2023). Effectiveness of a lesson study intervention on teacher behaviour and student motivation in physical education lessons. Physical Education and Sport Pedagogy, 28(2), 121–138. Scopus. https://doi.org/10.1080/17408989.2021.1958175
Brandmiller, C., Dumont, H., & Becker, M. (2020). Teacher Perceptions of Learning Motivation and Classroom Behavior: The Role of Student Characteristics. Contemporary Educational Psychology, 63. Scopus. https://doi.org/10.1016/j.cedpsych.2020.101893
Cheng, L., Antonenko, P. D., Ritzhaupt, A. D., Dawson, K., Miller, D., MacFadden, B. J., Grant, C., Sheppard, T. D., & Ziegler, M. (2020). Exploring the influence of teachers’ beliefs and 3D printing integrated STEM instruction on students’ STEM motivation. Computers and Education, 158. Scopus. https://doi.org/10.1016/j.compedu.2020.103983
Descals-Tomás, A., Rocabert-Beut, E., Abellán-Roselló, L., Gómez-Artiga, A., & Doménech-Betoret, F. (2021). Influence of teacher and family support on university student motivation and engagement. International Journal of Environmental Research and Public Health, 18(5), 1–21. Scopus. https://doi.org/10.3390/ijerph18052606
Domen, J., Hornstra, L., Weijers, D., van der Veen, I., & Peetsma, T. (2020). Differentiated need support by teachers: Student-specific provision of autonomy and structure and relations with student motivation. British Journal of Educational Psychology, 90(2), 403–423. Scopus. https://doi.org/10.1111/bjep.12302
Drakulić, M. (2022). Mind the Gap: Age-Related Differences in Students’ Perceptions of English Foreign Language Teacher and Motivation. Center for Educational Policy Studies Journal, 12(2), 267–291. Scopus. https://doi.org/10.26529/cepsj.1025
Eckes, A., Großmann, N., & Wilde, M. (2018). Studies on the effects of structure in the context of autonomy-supportive or controlling teacher behavior on students’ intrinsic motivation. Learning and Individual Differences, 62, 69–78. Scopus. https://doi.org/10.1016/j.lindif.2018.01.011
Froment, F., García-González, A.-J., & Cabero, J. (2022). The relationship of Twitter with teacher credibility and motivation in university students. Comunicar, 30(71), 1–12. Scopus. https://doi.org/10.3916/C71-2022-10
Gomes, N., Wadhwa, D., & Sahasrabudhe, S. (2020). Participatory role of discussion forum moderators in learner-centric MOOCs. In So H.-J., Rodrigo Ma.M., Mason J., Mitrovic A., Banawan M.P., Khambari M.N.B.M., Dewan A., Gottipati S., Hasnine M.N., Jayakrishnan M.W., Jiang B., Jong M., Kojima K., Agapito J.L., Li P., Matsui T., Ogata H., Panjaburee P., Shadiev R., … Yin C. (Eds.), ICCE - Int. Conf. Comput. Educ., Proc. (Vol. 2, pp. 286–291). Asia-Pacific Society for Computers in Education; Scopus. https://www.scopus.com/inward/record.uri?eid=2-s2.0-85099590465&partnerID=40&md5=316165a2805e5b5d8eabc900b387d22b
Ismail, Z., Halias, N., Saad, R. M., & Mohamed, M. F. (2020). Motivation as the Mediator in Relationship between Non-verbal Communication of Arabic Language Teachers and Student Learning Outcomes. Universal Journal of Educational Research, 8(2), 700–708. Scopus. https://doi.org/10.13189/ujer.2020.080244
Mahler, D., Großschedl, J., & Harms, U. (2018). Does motivation matter? – The relationship between teachers’ self-efficacy and enthusiasm and students’ performance. PLoS ONE, 13(11). Scopus. https://doi.org/10.1371/journal.pone.0207252
Maldonado, E., Zamarripa, J., Ruiz-Juan, F., Pacheco, R., & Delgado, M. (2019). Teacher Autonomy Support in Physical Education Classes as a Predictor of Motivation and Concentration in Mexican Students. Frontiers in Psychology, 10. Scopus. https://doi.org/10.3389/fpsyg.2019.02834
Manajemen, J., Islam, P., Ilmu, F., Tarbiyah Dan, Islam, U., & Malik Ibrahim, N. M. (2018). Strategi Manajemen Layanan Administrasi Dalam Meningkatkan Kepuasan Masyarakat Pada Kepala Seksi Pendidikan Diniyah Dan Pondok Pesantren Kantor Kementerian Agama Kota Malang.
Moote, J. (2019). Investigating the Longer-Term Impact of the CREST Inquiry-Based Learning Programme on Student Self-regulated Processes and Related Motivations: Views of Students and Teachers. Research in Science Education, 49(1), 265–294. Scopus. https://doi.org/10.1007/s11165-017-9621-7
Nakata, Y. (2023). Enhancing student teachers’ motivation and well-being: A teacher educator’s journey into online course intervention. Pedagogies, 18(3), 392–412. Scopus. https://doi.org/10.1080/1554480X.2022.2061977
Orsini, C. A., Tricio, J. A., Segura, C., & Tapia, D. (2020). Exploring teachers’ motivation to teach: A multisite study on the associations with the work climate, students’ motivation, and teaching approaches. Journal of Dental Education, 84(4), 429–437. Scopus. https://doi.org/10.1002/jdd.12050
Oyserman, D., O’Donnell, S. C., Sorensen, N., & Wingert, K. M. (2021). Process matters: Teachers benefit their classrooms and students when they deliver an identity-based motivation intervention with fidelity. Contemporary Educational Psychology, 66. Scopus. https://doi.org/10.1016/j.cedpsych.2021.101993
Ratminingsih, N. M., Mahadewi, L. P. P., & Divayana, D. G. H. (2018). ICT-based interactive game in TEYL: Teachers’ perception, students’ motivation, and achievement. International Journal of Emerging Technologies in Learning, 13(9), 190–203. Scopus. https://doi.org/10.3991/ijet.v13i09.8170
Siregar, Nina. S. S. (2012). Interaksi Komunikasi Organisasi. Jurnal Ilmu Sosial, 5(1), 27–40.
Soltanian, N., & Ghapanchi, Z. (2021). EFL student-teachers’ imaginations of English language and their motivation for learning and teaching. Journal of Education for Teaching, 47(3), 457–459. Scopus. https://doi.org/10.1080/02607476.2021.1888627
Sum, R. K. W., Wallhead, T., Wang, F.-J., Choi, S.-M., Li, M.-H., & Liu, Y. (2022). Effects of teachers’ participation in continuing professional development on students’ perceived physical literacy, motivation and enjoyment of physical activity. Revista de Psicodidactica, 27(2), 176–185. Scopus. https://doi.org/10.1016/j.psicod.2022.04.004
Tam, K. Y. Y., Poon, C. Y. S., Hui, V. K. Y., Wong, C. Y. F., Kwong, V. W. Y., Yuen, G. W. C., & Chan, C. S. (2020). Boredom begets boredom: An experience sampling study on the impact of teacher boredom on student boredom and motivation. British Journal of Educational Psychology, 90(S1), 124–137. Scopus. https://doi.org/10.1111/bjep.12309
Telyani, A. E., Farmanesh, P., & Zargar, P. (2021). The Impact of COVID-19 Instigated Changes on Loneliness of Teachers and Motivation–Engagement of Students: A Psychological Analysis of Education Sector. Frontiers in Psychology, 12. Scopus. https://doi.org/10.3389/fpsyg.2021.765180
Tsai, M.-N., Liao, Y.-F., Chang, Y.-L., & Chen, H.-C. (2020). A brainstorming flipped classroom approach for improving students’ learning performance, motivation, teacher-student interaction and creativity in a civics education class. Thinking Skills and Creativity, 38. Scopus. https://doi.org/10.1016/j.tsc.2020.100747
Wang, S., & Lee, C.-I. (2019). The gap between teachers’ and students’ perceptions of motivation in chinese efl classrooms: A study based on self-determination theory and the 5ts framework. Journal of Asia TEFL, 16(4), 1084–1102. Scopus. https://doi.org/10.18823/asiatefl.2019.16.4.2.1084


image3.png
Item
MR-
MK2
M3
RTP-1
RTP2
MLt
M2

ME-1
ME2

KPG-1
KPG2
KPG3
KPG-4
KPG-5
MB-1
MB2
MB3
MB-4
MB-5

Sig-2
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0.001
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0,000
0,000

Keterangan
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Vatid
Valid




image4.png
Reliability Statistics

Cronbach's Alpha
0912

N of ftems

21




image5.png
Path coefficients - Mean, STDEV, T values, p values ®%%)  [GopytoExcel | [ComyioR

Original sample (0)

Samplemean (W) Standard deviaion (STOEV) T satisties (OISTDEV]) P values

Keterkitan Pengalaman Gun Priva -> Motivasi Belar oom [
[ T———r— oom o
[T ——— oom o
Motvasintrinsik > Motivasi Belsjar oom o
Relevansi dan Trasnier Pengetahuan-> Motivasi Belajar oom o





image1.png




image2.png
8 OPEN ACCESS




image6.png
()
J EMR Journal of Islamic Education
Management Research




